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By LEONARD s. KENWORTHY 

Friends Central School, Philadelphia 

FROM the public press, platform, and radio are pouring forth 
statements regarding the post-war world at home and abroad. 

Whether they come from Wallace or Willkie, Hoover or Hull, 
or from lesser lights, they are signs of the times. People are 
dreaming, thinking and planning for a better world, whether it 
be in terms of a quart of milk per person per day or in terms of 
the five freedoms (which include Hoover's addition of freedom 
from economic insecurity). 

Whether that world of tomorrow is actually a better work! 
than the one of today depends to a large degree on what goes 
on in your classroom and mine this year. One of the tragedies 
of the teaching profession is the scarcity of men and women 
who grasp that fact. When thinking of tomorrow's world they 
think solely in terms of peace treaties, internq.tional organizations, 
police forces and similar remote, large scale enterprises. Too 
infrequently do they think in the important terms of people. 
They fail to realize that about six million boys and girls are being 
trained in the high schools of the United States this year. That 
is a substantial bloc of voters. Assuming that a large proportion 
of the owners and operators of theaters, newspapers, radio sta
tions, and other public opinion-forming agencies will come from 
this group, and that a large proportion of influential citizens can 
come from this number, the potential power of today's high 
school students is staggering. 

Unless the war drags on to an unexpected length these young 
people will have little influence in the type of treaty drawn up 
or on its ratification by the United States Senate. What happens 
thereafter, however, will be mightily affected oy them. If the 
terms of the treaty are just and durable, they can implement or 
thwart them. If the treaty is impregnated with the seeds of 
another war, they can cultivate the soil in which these seeds can 
grow or they can destroy them. These same jitterbugging, coke 

1 



drinking, yet serious-minded dreamers of dreams who are our 
daily companions this year will likewise determine in large 
measure whether the base of democracy is broadened or narrowed 
in the United States and in our local communities in the post
war years. They are tomorrow's voters, but their attitudes, 
opinions, and habits are being formed today in the neighborhood 
stores, in the nearby theaters, in the family dining-room, in 
the boy or girl friend's parlor, and most important of all, in 
our classrooms. Whether tomorrow's world is a better world 
depends in large part on whether our common life this year 
makes them better citizens. 

What can we do to make them aware of the needs of society, 
sensitive to its problems, proud of its achievements and eager to 
share in the responsibilities for its future development? · First 
and foremost we as teachers must be better citizens. "Educa
tion," as Edward Thing once pointed out, "is the transmission 
of life to the living by the living." Certainly anyone who ex
pects to influence those entrusted to his teaching must be aware 
of the world around him. He should have visited the local hos
pital, firehouse, and jail. He should know the various other 
social agencies in the community and count as many of their 
heads among his own acquaintances as possible. He should know 
his precinct chairmen, Republican and Democrat. It would do 
him good to be on good terms with the local labor leader as well 
as the owner of the town's factory. If the teacher knows the 
newsstand proprietor and the local librarian and can chat with 
them both on the kind of reading the public does, he and his 
classes will be much more alive and much more objectively 
informed. 

If he can listen at various times to different news commenta
tors, to an occasional Town Meeting of the Air or University of 
Chicago Round Table, and still find time to listen to some of 
the programs the majority of his pupils enjoy, class time for him 
and his pupils will pass much faster and more profitably and he 
will be a much more human and approachable guide and friend. 
If he can travel in the summer vacation even as far away as 
the other side of the railroad tracks or spend part of his time 
in the mayor's or county treasurer's office, he will be an abler 
teacher and a better man. Most teachers cannot travel widely 



even in their own country, let alone abroad, but a summer or 
winter reading plan which thoroughly covers one problem as 
it has affected several countries or a plan which covers a region 
or a country or treats adequately some topic related to his work, 
will prove stimulating to him and indirectly to his pupils. 

More important than the reading and the personal acquaintances 
are the attitudes and actions of the teacher. There is little ust> 
in discussing civic responsibility if the teacher fails to vote in 
the primary as well as the general election. It is futile to talk 
about democracy providing equal opportunity to all if he treats 
the colored janitor or the Italian pupil like inferiors. In such 
respects students are keen psychologists and sociologists even if 
they have not read social psychology or sociology textbooks. 
Especially in times like these there is tremendous need for emo
tional stability on the teacher's part. Students sense acutely the 
fears and insecurities of the world about them and desperately 
need the sense of balance a teacher can help provide. They need, 
too, the perspective which is so often lacking in a world at war. 

To carry out any or all of these suggestions and to fill out all 
the forms and grade all the papers required of him demands the 
kind of scheduling that many social studies teachers like to 
preach about rather than practice. In a choice between more such 
teacher activity or more ten minute quizzes for the pupils to take 
and the teacher to grade, the writer would side with the pupils. 
To sacrifice a few written tests upon the altar of teacher enrich
ment would be a blessing to education. More simply stated, the 
best means of developing social sensitivity in others is to be 
socially sensitive oneself. The best way to develop better citizens 
is to exemplify good citizenship. It is well for us to remember 
that the best teaching is more often caught rather than taught. 

In the second place there must be a change in the content 
covered if we are to produce better citizens for a better world. 
The writer is convinced that no one person can or should attempt 
to outline a complete program of education for the future. It 
is far better for teachers and students individually and in groupe; 
to mull over the kind of community, nation, and world in which 
they would like to live, to compare them with the present and 
to study and evaluate means of bridging the chasms between the 
actual and the ideal. Such a method of attack focuses attention 
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on the world in which the student will live and work. It is his 
world which he is building, not the world of his parents or 
grandparents. Such planning cannot ignore the present or the 
past and be practical. In building his world he will have to know 
what materials are at hand, what knowledge is available, what 
techniques and attitudes he starts out with. In building his 
world he will likewise consult the past to see where men 
have been successful and where men have failed in order that 
he as a novice may really profit by the past. Such an approach 
can be extremely valuable, particularly with older or more mature 
students, although it can be adapted to less able pupils, as the 
writer can testify from experience. It is not a sure-fire plan, 
however; certainly no such plan exists now or ever will exist. 

To be more specific what are some of the aspects of the future 
for which we can prepare ourselves and our students? Cer
tainly tomorrow's world must be a warless world. Consequently 
no student should emerge from high school without a study of 
the causes of war and the successes and failures in international 
cooperation. 

Tomorrow's world will be one in which the control of resources 
and the economic interdependence of nations will play an even 
greater role than they do today. The high school student should 
be conversant with a good many of the ramifications of these 
important topics if he is to understand and help settle the in
tricate problems connected with these aspects of today's and 
tomorrow's world. 

Tomorrow's world must be one in which all the nations of 
the world play a part. Not only Latin America, but the Scan
dinavian countries and the Far East must receive attention in 
our schools. We must learn as much as possible about their 
contributions to the world and try as far as possible to under
stand their national psychologies. It is our duty to become 
global-minded and to help develop our students into citizens of 
the world. 

Tomorrow's world must be one in which we learn to live 
together as races, with understanding and appreciation rather 
than mere tolerance for each other. All that we can do to further 
such attitudes must be done if the world is to avert major 
tragedies and move ahead on a united front. 
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Tomorrow's world must be one in which the importance of 
the family as an institution is recognized and effective training 
for it developed. Already the importance of such pre-marital 
training has been recognized by a few educators. It must be 
recognized by many, many more. 

Tomorrow's world must be one in which the needs of the 
individual or small group locally, nationally, and on a world scale 
are subordinated to the needs of the general welfare. Coopera
tion must supplant cutthroat competition as the ultimate goal 
of mankind. The measurement of activities and institutions by 
this yardstick of the general welfare should be as important to 
the social studies classroom teacher as the scale is to the chemist. 

Tomorrow's world must be one in which every individual senses 
his importance and assumes his share of the responsibility for the 
advancement of the group welfare. That will demand much 
more attention in our schools to individual needs and abilities 
and far more opportunities for participation in activities attuned 
to these individual interests and abilities. It will also require 
a strong emphasis upon the responsibilities which are corollaries 
to the rights of citizens. 

Finally, tomorrow's world must be one in which it is recognized 
that economic plans and social programs are not the only factors 
which change men and nations. Scientists and scholars and 
statesmen as well as religious leaders are stressing more and more 
the evil effects of mechanistic advances without corresponding 
spiritual growth. Until the importance of ethical and spiritual 
forces is acknowledged and steps taken to discover the most 
effective means of developing boys and girls along these lines, 
we can expect little permanent change for the better in com
munities, nations, or the world. The development in and by 
students of a rich philosophy of life is almost virgin territory 
for educators, but extremely needful of exploration. 

There are other areas worthy of consideration which have not 
been mentioned. A worthwhile experience for every reader 
would be to set down the kind of community, nation, and world 
in which he would like to live. Then he could profitably record 
in one column what is now included in the curriculum of his 
school which would prepare students for such a world, and in 
a parallel column opposite each point he could jot down what 
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might be included. Such an exercise could provoke profitable 
study by social studies departments, by joint group meetings 
with allied departments, or by entire faculty groups. To put 
these ideas on paper is much more challenging and much more 
likely to be realistic than merely to discuss them without any 
record of the results. 

In summary, to train the better citizens who will produce a 
better world at home and abroad, we will have to focus more of 
our attention on the future, projecting in the mind's eye the kind 
of community, nation, and world in which we would like to live 
and evaluating the means of approaching these ideals. Much of 
the content of our courses will be changed accordingly. To be 
successful we will have to realize that in the final analysis men 
are far more important than measures, that it is important what 
our students put their lives into, but vastly more important the 
kind of lives they put into the tasks. 

In the third place there will have to be a change in many of 
our methods if we are successful in developing better citizens for 
a better world. It will not be enough to accumulate a mass of 
information on the local community, nation, or the globe. We 
must use already existing methods and devise new techniques to 
dramatize and emotionalize these facts with a view to developing 
better attitudes in students which will in turn, we hope, lead to 
better action. 

One of the best methods for achieving this end is the contagious 
influence of persons who are authorities in their fields and at the 
same time stimulating personalities. A discussion on the contribu
tion of various religious groups to American life can be a far 
more valuable and fascinating experience if presented in person 
by a Catholic priest, a Jewish rabbi, and various Protestant 
mtmsters. The work of a city engineer becomes more vivid if 
told by an expert engineer. Brazil will live in the minds of 
students if they can meet a Brazilian in person. There are 
dangers involved in this method as the writer knows from sad 
experience but he nevertheless believes heartily in the value of oc
casional well-chosen speakers who can also face the barrage of 
questions which should usually follow such presentations. 

Lacking these human resources a good substitute is the use of 
biography. The meaning of the Amerjcan Melting Pot becomes 
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real when reading The Americanization of Edward Bok or 
Michael Pupin's From Immigrant to Inventor, and the gilded age 
takes on new meaning when reading John K. Winkler's Morgan 
the Magnificent or his John D: A Portrait in Oils. Too seldom 
do we avail ourselves of collections of biography like Cottier's 
excellent book on Champions of Democracy or Bradford's Quick 
and the Dead. Equally important is the use of biography of 
contemporary leaders like those portraits found in Gillus and 
Ketchum's Our America or the brief snapshots of people like 
Robert Moses, Senator Norris, or Mayor LaGuardia found in 
the Reader's Digest. 

The use of charts and graphs can oftentimes quickly and 
vividly clinch a point. If they are enlarged like the Department 
of Labor's statistical summaries or the valuable 8 by 110 
pictographs made by Pictorial Statistics, they may be posted on 
the walls and left for the wandering eye of the student who seeks 
relief from the monotonous recitation and who is thus snared 
by an appealing chart and taught in spite of himself. The writer 
has found the use of such booklets as the inexpensive, paper-bound 
copies of Stuart Chase's Rich Man, Poor Man the most potent 
and arresting way of presenting facts and figures on living 
standards in the United States, despite his disagreement with 
some of Chase's statements accompanying these graphic data. 

The Chinese have the proverb that "One picture is worth ten 
thousand words." How true that proverb is a good many 
American school teachers can testify. At the end of this past 
year the writer asked his students to jot down the first thing 
which came to their minds when certain words like civil service, 
housing, and cooperatives were mentioned. Almost everyone 
included high up in the list the movies: The Merit System 
Advancing (a movie on civil service in New York City), A Place 
to Live (a movie on Philadelphia housing), and This Is Tomorrow 
(a movie on cooperatives) which had been shown to the class. 
In discussions, ideas and data from these spinning celluloid 
strips were constantly cited, far out of proportion to the time 
devoted to their showing. This is another effective method of 
emotionalizing facts and figures. 

Only one other type of experience is recommended more 
highly and that is actual contact with projectives of a forward-
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looking nature, either by well-planned trips which form an integral 
part of a given unit of work, or through actual participation by 
students in the project. A well-organized trip arranged by the 
Philadelphia Housing Association and the Philadelphia Housing 
Authority to include a private low-cost housing project, a low-cost 
project sponsored by a philanthropic group, a bandbox house, a 
blighted area and a government low-cost housing project did more 
to awaken students to actual current conditions and to convince 
them that something can and is being done to alleviate such 
conditions than days of reading and discussion, important as 
these factors were in providing the proper background for the 
trip. Similarly those few adventurous souls who participated in 
Weekend Work Camp projects in a negro district of Philadelphia, 
helping in the cleanup campaign sponsored by a settlement house, 
came back with a physical as well as intellectual understanding of 
a number of phases of contemporary life in their own community. 
So it was, too, with a group of older boys who worked with the 
Committee of Seventy as watchers at the polls in the 1941 election. 
They spoke in class from practical experience rather than from 
mere theory after that eventful experience. Such dramatic 
experiences of observation and participati(}n tend to leave their 
mark on students in a way that books cannot often do. 

The use of victrola records is also highly recommended. They 
are relatively inexpensive and require little of the burdensome 
preparation involved in planning trips or obtaining films. To say 
that the 3000 mile border between Canada and the United States 
has been undefended since 1817 is significant, but it lacks the 
punch which is carried in the Cavalcade of America recording on 
"The Undefended Border." One can talk for hours about respect 
for the Negro and his gifts to American life and not get very 
far compared to the effect of the Americans All-Immigrants AU 
recording on The Contribution of the Negro. To list the com
posers of Russia or Germany or Italy or England is valuable but 
to play some of the works of Tschaikowsky or Beethoven or 
Verdi or Purcell emotionalizes and impresses the pupils much 
more vividly. Such devices, if used from time to time with 
proper preparation and proper follow-up, can present facts and 
change attitudes and even lead to small-scale action on the part 
of pupils which would seldom if ever be achieved by less modern 
means. 
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Most of these methods mentioned so far are relatively 
spectacular compared to the ordinary day to day classroom routine. 
A teacher need not run a three-ring circus to develop socially 
sensitive citizens, but he must be aware that he is often competing 
with the radio, movie, and other public opinion-formirrg agencies 
in presenting facts and developing attitudes. He must use 1942, not 
1842 methods. He must constantly bear in mind that his class
room methods are helping to condition his pupils either in 
democratic or dictatorial habits. The use of the committee 
procedure, with provision when necessary for majority and 
minority reports, is commended, along with the panel discussion 
technique. The collection of actual or hypothetical situations 
bearing on the topic being studied is helpful to many teachers 
for classroom use. For example, there appeared in the papers 
a few months ago the report of a movement in the west to give 
two votes to all property holders and one vote to all other 
citizens, called the One-Two Plan. The case for the scheme was 
attractively and cogently presented in the article referred to. This 
article was read without comment to a class studying a unit on 
the Development of Democracy. The ensuing discussion was 
enlightening and revealing as to whether the students had grasped 
the idea of democracy in theory only or also in practice. 
Extremely helpful in this kind of situation-discussion are the 
tests prepared by the Progressive Education Association in 
connection with the Eight Year Study on the Relation of School 
and College. 

So one might continue to enumerate methods. In brief, we 
must devise modern methods if we are to develop better citizens 
for a better world. Our day to day diet must be varied and 
well balanced if we are to make our scholastic diet digestible and 
nutntlve. Visitors, movies, radio programs, recordings, bio
graphical materials, charts and graphs, examples from real life, 
and democratic classroom techniques should relieve the monotony 
of the daily routine, vitalize the hours shared together by teachers 
and pupils, and condition them in ways which will bring about a 
better world in the future by developing habits and attitudes in 
them now. 

In the fourth place, we must develop the techniques of evalua
tion in our teaching. Whether or not we have actually changed 
the course of our students' lives and helped to produce the kind 
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of men and women who will contribute constructively to the 
world of tomorrow, only time will tell. Some changes can be 
noted by the subjective judgment of the expert in human relations. 
Such judgments are helpful, but very inadequate. We are 
groping, however, in the direction of objective means of evaluating 
the immediate effects of our teaching on the development of 
attitudes leading to social action inside the classroom, the school, 
and the community. The Social Problems tests of the Progressive 
Education Association and the What Would You Do tests of 
Howard E. Wilson of Harvard University are two of the out
standing contributions in this field so far. They are but the 
beginning. If the real test of teaching lies not in the accumulation 
of facts but in the building of better citizens through better 
attitudes and action based on facts as the writer is sure it does, 
then we have much to learn as teachers, testers, and administrators. 
Pioneering has been done in the field of education, but the 
potentialities are great and the need greater for means of 
determining whether or not our new content and our new methods 
have actually produced a better human product. 

Tomorrow's world will not be a Utopia, but it can be far better 
than today's world if you and I do more than our share in 
developing better men and women in qur classrooms this year. 
What a tremendous responsibility that entails and what a glorious 
opportunity it offers to the alert teacher of today! 
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