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By LEONARD S. ~ENWORTHY 

DEVELOPING 
WORLD-MINDED CHILDREN 

Leonard S. Kenworthy, Department of Education, Brooklyn College, Brooklyn, 
New York, focztses attention upon the role of the elementary school teacher as 
a force for greater world u.nderstanding. The goals of the teacher in this field 
and how they may be achieved are thoughtfully set forth and analyzed. 

~~T HERE CAN BE LITTLE DOUBT THAT 

the key problem of our period is that 
of expressing through adequate political 
and legal institutions the oneness of the 
human race." Such is one of the con
clusions of Harry Overstreet in his re
cent hook, The Mature Mind-a con
clusion reached after he had explored 
with thoroughness the highways and by
ways of the human mind. 

Few elementary school teachers would 
disagree with his statement. But many 
of them ask: 

Can my efforts have any real, immediate 
effect in achieving this goal? 

How can I best develop future citizens of 
the world community? 

Let us comment briefly upon the first 
question and pass quickly to the second. 

Influence of the Teacher as a Citizen 

The effective teacher must bestir him
self much more as a citizen today than 
in the past if he is to contribute to the 
creation of a world community. 

He must he an integrated individual, 
secure enough in his own person not to 
project his aggressions onto others. He 
must he free enough from prejudice that 
adult associates and pupils do not 
''catch" prejudice from him. He must 
he rooted in his own culture and yet he 
appreciative of other cultures. He must 
keep abreast of the contemporary world 
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scene and through discussions, contacts 
with policy making persons and groups, 
voting, and organizational activity try 
to effect changes conducive to the devel
opment of One World. He must have a 
firm faith in the possibility of creating 
a better world and believe in the process 
of education as a means to that end. He 
must participate in efforts to strengthen 
the United Nations and in other practi
cal ways act upon his faith in the pos
sibilities of a peaceful and just world. 

In brief, he must he a citizen as well 
as a teacher-a person who participates 
actively and intelligently in the world 
outside the classroom as well as actively 
and intelligently in the classroom. He 
must himself exhibit the traits of a 
world-minded person if he is to develop 
these traits in pupils. 

By becoming such a world-minded 
citizen, he will share in the adult com
munity's efforts to move toward One 
World and will gain a sense of accom
plishment in contributing toward that 
goal. At the same time he will bring 
into the classroom the reality of the out
side world and he a more effective guide 
in developing world-mindedness in boys 
and girls. 

1 nfluence of the Teacher as a Teacher 

First of all, the teacher must help 
pupils to develop into secure, integrated 
individuals, free enough from tensions 
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within themselves that they can accept 
others and work and play with them, 
free enough within themselves that they 
can learn the art and science of human 
relations. 

That is basic education for world
mindedness. And if it seems far re
moved from the creation of world com
munity, the teacher needs to be reminded 
that education requires patience and 
perspective. 

As Edgar Castle, English educator, 
has phrased it, "The planning of the 
planners is the task of education." The 
boys and girls in our classrooms today 
are the men and women who will plan 
the world of tomorrow. If they are 
stunted individuals, they will plan a 
Hitler-like world; if they are integrated 
individuals, they will plan a world of 
peace and justice for the entire human 
race. 

Elementary school teachers need little 
advice on how to develop mature 
persons. They need only to put into 
practice what they already know about 
cooperative living on the slide and 
jungle gym, in the sandpile and in 
rhythms, on the sandlot, and in commit
tee groups. This is an aspect of world
mindedness about which teachers are 
relatively well-informed and in which 
they have made much progress in recent 
years. 

Learning To Know Other Peoples 

The teacher has the opportunity to 
introduce the peoples of the world in all 
their variety to children. They need to 
think of the peoples of the world as One 
Family, with many similarities and 
many differences. 

Much has been written in recent years 
on the need for stressing similarities. 
Certainly this is important. But the other 
blade of the scissors which will help to 
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cut the Gordian knot of prejudice is the 
acceptance of differences. Children need 
to learn early that there are differences 
of a non-biological nature among peo
ple, and to accept such differences as 
an enrichment to their lives. 

This is a place where we can use the 
lessons of our own cultural heritage to 
advantage. Despite difficulties and fail
ures, the United States has achieved a 
remarkable synthesis of many peoples 
from many regions, races, and re
ligions-and been enriched by it. 

The varied backgrounds of the chil
dren in most elementary school classes 
-the music they enjoy, the games they 
play, the folk tales they read, the stories 
they dramatize, the food they eat-are 
the product of differences in people 
around the world. 

In learning about the peoples of the 
past and the present, children can begin 
to respect this variety in humanity and 
understand to a limited degree their debt 
to many lands and peoples. 

In this as in other phases of teaching, 
children need to have as many concrete, 
first-hand experiences of a favorable 
nature as possible, preferably with their 
peers in equal status situations. Few 
schools have tapped the human resources 
of their student bodies or communities 
along these lines. How many schools 
have a card index of pupils and parents 
who can help to interpret other lands 
and peoples to elementary school boys 
and girls? How many schools are us in~ 
the nearly 27,000 students from abroad 
now in colleges in the States? 

Nor have very many elementary 
schools fully used the films, filmstrips, 
recordings, pictures, charts, slides, and 
other audio-visual materials which so
cial psychologists rate high as means of 
helping children to develop sympathy 
toward other peoples of the world. How 

CHILDHOOD EDUCATION 



-

many schools are using the United 
World Film Series (United World Films, 
Inc., 105 East 106th Street, New York 
29)? Filmstrips like "We Are All Broth
ers" (for information write to The 
Anti-Defamation League, 212 Fifth Ave
nue, New York 10) and "The Garden 
We Planted Together" (Films and 
Visual Information Division, United Na
tions, Lake Success, New York)? Maps 
like those produced by the Friendship 
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Press (156 Fifth Avenue, New York 10) 
on different nations? And pictures like 
~hose from the Informative Classroom 
Picture Publishers ( 1209 Kalamazoo 
Avenue, S. E., Grand Rapids 7, Mich.)? 

Still another approach toward under
standing other lands and peoples is 
through the use of stories. The inter
cultural or intergroup education move
ment has proved fairly conclusively that 
this is one of the best approaches with 
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children, yet most of our teaching is still 
informational, textbookish, encyclopedic. 

We Share With All Peoples. Another 
task of the teacher is to stress the inter
dependence of people. This does not 
mean that children should wrestle with 
the problems of tariffs, displaced per
sons, or the International Bank. But it 
does mean that they should gain a basic 
and simple understanding of the many 
ways in which they are dependent upon 
the rest of the world-past and present. 

A talk with the local groceryman, the 
corner drugstore pharmacist, or the local 
lumber yard owner will reveal how 
many products come from other parts of 
the world. Similar interviews with the 
grain elevator operator, the clothing 
store manager, the poultry dealer, or the 
lawnmower manufacturer can help chil
dren to learn about interdependence. A 
film like "Grain that Built a Hemi
sphere" (The Institute of Inter-Ameri
can Affairs, 499 Penna. A venue, Wash
ington 25, D. C.) can be of great value 
in clinching this concept with children. 

Here again, much use can be made of 
our own cultural heritage. On a trip to 
the various places of worship in the 
community children can learn how we 
have drawn upon other lands and peo
ples for our religious ideas. A talk with 
the school dietitian, followed by appro
priate research, can help children to 
understand how our menus are a gift of 
many parts of the world. Pictures of 
local buildings or trips to those build
ings can help children to see how we 
have "borrowed" from many cultures 
for our architecture today. The story of 
the development of the idea of democ
racy is a prime example of our debt to 
Jews, Gentiles, Greeks, Romans, French
men-and a host of others. 

The examination of the tools and in
ventions which children use, the bicycles 
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they ride or the pencils with which they 
write, can help them to understand their 
debt to people around the world. 

Our Struggle for Peace. The elemen
tary school in very simple language 
should stress the struggle of men and 
women to live peacefully together and to 
build a better world. Most boys and 
girls are aware of the world of conflict; 
they should also be made aware of the 
world of cooperation. 

There are many stories from the past 
and from the present which illustrate 
this point for children. The story of the 
peaceful separation of Norway and 
Sweden and the story of the Christ of 
the Andes statue between Chile and 
Argentina are two such accounts. From 
our own heritage comes the undefended 
border between Canada and the United 
States. From the contemporary world 
scene there is the dramatic history of 
Count Bernadotte and Ralph Bunche's 
mediation efforts in the Palestine con
flict. 

Children can learn something about 
the International Red Cross and the In
ternational Postal Union as well as the 
story of the League of Nations and the 
United Nations. Even more pertinent to 
this level of learning is the current work 
of the International Childrens' Emer
gency Fund, the Food and Agriculture 
Organization, and the World Health 
Organization. 

Special attention can be given to the 
United Nations and Red Cross flags; 
Pan-American and United Nations build
ings; Pan-American Day, United Na
tions Week, and World Friendship Day. 

Children can learn much through the 
stories of those who symbolize world 
cooperation-Fridtjof Nansen, Henri 
Dunant, Trygve Lie, Mrs. Franklin D. 
Roosevelt, Jane Addams, Pierre and 
Marie Curie, Louis Pasteur, or Albert 
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Schweitzer. In these and other ways we 
shall be developing receptivity emotion· 
ally as well as intellectually toward the 
concept of world community. 

Understanding Current Happenings. 
Children's interest can be aroused in the 
day-to-day happenings of the world as 
another means of developing world· 
mindedness. Boys and girls are learning 
about world events over the radio, from 
television, from movies, and from the 
conversations which they overhear. The 
elementary school needs to assist in the 
complicated but important business of 
interpreting the present to children. 

This does not mean that elementary 
school teachers should concentrate upon 
controversial issues or that they should 
project their own concerns about world 
problems onto their pupils. But it does 
mean that teachers should help children 
to understand those events in the con· 
temporary scene which vitally affect 
boys and girls. And it does mean that 
a beginning should be made in analyzing 
the sources of our news. 

Fortunately several of the current 
events magazines for children have al· 
ready begun to do a fine job of interpre· 
tation along these lines. 

Feeling an Identity with the World. 
Finally, children need to begin to iden· 
tify themselves with the world. They 
need to feel there is something they can 
do, even though it may be only a little, to 
help to develop the brotherhood of man 
throughout the globe. 

The war and postwar periods pro
vided many such opportunities, even 
though most of the experiences for chil-

dren consisted in "giving" to someone 
else. As teachers we need now to find 
more experiences where children can 
"share" with others. International cor
respondence holds some promise for the 
upper elementary grades. School affili
ation programs such as those sponsored 
by the American Friends Service Com
mittee and the Save-the-Children Feder
ation seem extremely · valuable when 
carefully worked out as real exchanges. 
The work of the Junior Red Cross con
tinues as a commendable program in this 
general area. But there is need for many 
more experiences in which children can 
participate at their level in action pro
jects. Although their best contribution 
as children will always be through the 
local community, there is need for sim
ilar contributions in the larger commun
ity of the world. 

No elementary school teacher can 
long attempt to develop world-minded
ness in her pupils without realizing the 
complexity of the task. No alert ·teacher 
can help but be concerned with this as
pect of the elementary school program. 
As the Educational Policies Commission 
stated in the final paragraph of its vol
ume, Education for All American Chil
dren: "The elementary schools that will 
make the greatest contribution to life in 
the next generation will be those schools 
that are related to the world community, 
yet are anchored firmly in their home 
communities." 

Thousands of world-minded teachers, 
working as citizens and as classroom 
instructors, are needed for this task 
now. 

I 

D EMOCRACY means not " I am equal to you," but 
"you are equal to me." - }AMES RussELL LoWELL. 
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