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PREFACE 

In the past education has been largely four-dimensional. Schools 
have tried to help boys and girls to understand themselves, their 
families and other persons whom they meet, their communities, and the 
United States. What little education there has been about other parts 
of the world has been limited largely to western Europe. 

Recently educators have been concerned more and more With the fifth 
dimension of education--education for international understanding or 
education for world•mindedness, or even education for world citizenship. 

The outlines and articles assembled in this document are a part of 
the author's attempt to stimulate thinking about the very complex job 
of introducing students to the world. They represent a wide range of 
topics and are merely suggestive rather than exhaustive. 

These materials have been assembled for use in various classes at 
Brooklyn College for prospective teachers. They have been brought to
gether because there is no one volume as yet which covers these various 
aspects of education for world-rnindedness. If this booklet finds its 
way into the hands of other persons, the author hopes that they will find 
it useful .but that they will regard this pamphlet as a scrapbook of 
suggestions. 

Most of these materials have been used in connection with the author's 
work with teachers from many countries in UNESCO seminars, in conferences 
of the School Affiliation Service of the American Friends Service Committee, 
in workshops of teachers, or in classes at Brooklyn College. 

For further treatment of some of these ideas, readers are referred 
to the bibliographies at the end of this document. 

The author is gr~teful to the editors of the Chicago Schools Journa~ 
the Christian Science Monitor, Clearing House, Education fiigest, Progres
sive Education, and Social Educqtion for permission to use articles which 
appeared in their journals. ' - · 

Brooklyn College 
Brooklyn 10, N.Y. 
May 30, 19.52 

Leonard s. Kenworthy 
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LADDER OF ATTITUDES TOWARDS THE WORLD 

WORLD-GITIZENSHIP\ 
(in a World -

Community) 

WORLD UNDERSTANDING 
or 

WORLD·MINDEDNESS 

INTERNATIONAL UNDERSTANDING 

ENLIGHTENED NATIONALISM 

NARROW NATIONALISM 

Questions 

1. 1~ere are you on this ladder? 
2. Where are the pupils in your class in relation to this ladder? 
3. Where are most of the ·ctti.zens of your· community in relation to this 

ladder? 
4. What steps ean be taken to move to the next rung? 



6. 

TOWARDS WORLD COMMUNITY 

11Man has become too powerful and the earth has become too small to 
allow him the unwise use of his power. He has to choose either the 
great decay or the great embrace. There is nothing in between." 

Robert Ulich in Conditions of Civilized Living P• 244 
11A society is posslble ;in the last analysis because the individuals in 
it carry around in \heir heads some sort of picture of that society" 

Louis Wirth in Karl Mannheim's Ideology and Utop~a 

"People are not just driven by situational pressures; they are also 
pulled by the idealized goals set by their culture." 

Clyde Kluckhohn in Mirror for Man P• 284 -
"The whole is never attained, but only by pursuing the whole can we make 
heroic gains." R,M, Maciver in Towards an Abiding Peace P• 195 

"There has probably never been a time when so many people in so many 
parts of the world were not only looldng for guidance, but were themselves 
to eager to make their contributions to the building of a new order." 

E.H. Carr in Conditions of Peace pp. 115-116 

Some Bases for World Community 
~--~~------~----- -

1. Some common ideals-values-standards 
See U.N. Charter and Charter of Human Rights 

2. Cultural Unity and Cultural Diversity 
3. Economic Justice (inc. control of technology) 
4. Social justice and human rights 
5. World political and legal instj.tutions 
6. Some basic education 
1. Some means of communication 

Language, mass media, the arts, etc, 
8. Wide participation and skilled leadership 
9. Methods for resolving conflicts and meeting world problems 
10. Adjustment of national life to world community 
n. A large number of "mature II persons 

G.B. Chisholm 11So far in the history of the world there have 
never been enough mature people in the right places. 11 

Ideal~----Interrelationships-~----Institutions-·----Individuals 

Questions 

1. On which of these can schools work most effectively? 
2. ~~at suggestions do you have for ways of working on any one of 

these aspects of world-mindedness at the elementary, junior, or senior 
high school levels? 



BASIC ASSID!PTIONS ABOUT EDUCATION FOR 
INTERNATIONAL ~IDERSTANDING 

The various parts of this UNESCO Study on Education for Inter• 
national Understanding are based on certain assumptions which follow: 

Education for International Understanding: 
1. Begins by developing in children a sense of security and well-being, 

and an attitude of respect for individuals regardless of colour, 
creed, race or nationality. 

2. Involves the development of loyalty to the community and the nation, 
and the extension of one's loyalty to the world. Such education 
requires an increase and refinement of national patriotism rather than 
a replacement of such patriotism by world loyalty. Nationalism and 
internationalism can be complementar,y rather than competitive 
loyalties. 

3. Includes a knowledge and appreciation of other lands and their 
peoples and of the contributions of all races, religions and nations 
to world culture. 

4. Should include the history of international conflicts and their 
causes, but should stress the interdependence of the modern world, 
the development of international co-operation and the need for world 
community. 

5. Should include some study of the United Nations and its specialized 
agencies. 

6. Should include a study of some of the most pertinent current events 
and contemporary problems. 

7. Like all sound education, involves the development of the powers of 
critical thinking. 

B. Demands increasing opportunities for growth of the pupil in respon
sibility through participation in school and community activities. 

9. Depends upon emotional as well as intellectual education. 
10. Depends in large part on the quality and training of teachers for 

this responsibility and privilege. 
11. Will vary from countr,y to country in the methods and materials em

ployed, but that the basic a~ns should be the same in all nations. 
12. Must be considered an aim of every subject and of every aspect of the 

school rather than the monopoly of any one subject-matter field. 
13. Is a continuous and cumulative process and should be a goal of edu

cation at every age. 
14. Is not solely the task of the schools, but of society as a whole, 

and that any programme in the schools should recognize and avail it
self wherever possible, of the co-operation of other agencies of 
:r;ociety influencing boys and girls and their towards world-minded
ness. 

15. In order to be as effective as possible, should utilize the accumu
lated knowledge of psychological and pedagogical research. 

16. Should use all the latest media of communication and learning (such 
as films, film strips, radio, recordings, etc.) in order to facili
tate and make more effective its task of developing world-minded 
individuals. 

Quoted from UNESCO Document 

2c/66 Mexico City, October 30, 1947 
Prepared by Leonard s. Kenworthy 



B. 

EDUCATION FOR WORLD·MINDEDNESS 

A Check-List for Schools 

1. Is your school developing secure, integrated individuals,--artists 
and scientists in human relations? How? 

2. Is your school introducing students to the WQrld or only part of the 
world? H6w? 

3. Is your school helping students to see similarities and differences -between the peoples of the world? How? 

4~ Is your school helping students to appreciate the contributions of 
all people to our emerging world culture? How? 

5. Is your school helping students to obtain as realistic a view as 
possible of some of the world's problems? How? -

6.· Is your school helping boys and gir~s to evaluate the sources of 
their news? How? 

7. Is your school helping students to see the United States in its re
lationships with the rest of the world,--to be proud of its achieve
ments and to seek ways of correcting some of its faults? Bow? 

B, Is your school helping boys and girls to understand the significance 
of the United Nations--its potentialities, its progress, its program, 
its problems? How? 

9. Is your school helping students to catch a VlSlon of the world com
munity and to see their relationship to it? How? 

10. Is your school helping to develop specialists in some ppases of world 
affairs? How? 

11. Is your school carrying on its program as a school-wide program in
volving all departments, and co-curricular activities as well as 
curricular fields? How? 

12. Is your school involving parents and other adults in the community 
in some phases of the program for world-mindedness? How? 

13. Is your school making use of the latest findings on attitude forma
tion and change in its efforts to develop world-mindedness? How? 

14. Is your school helping student~ to develop a philosophy of life or 
spiritual sources of power to undergird their efforts to help create 
world community? How? 
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DEFINITION OF A WORLD CITIZEN 

Leonard s. Kenworthy 
Education Digest, September, 1947 

A world citizen believes in the necessity and possibility of attain
ing a peaceful world society in which the worth of all persons is recog
nized and an attempt is made to develop every individual to the highest 
degree of which he is capable, in order that each may contribute hi.s best 
to humanity, share to the fullest extent possible in the common achieve
ments of mankind, and enjoy the satisfactions of such a society. He is 
striving to bring about such a peaceful society, based on the ideal of a 
world-wide brotherhood of man, in which there is an adequate standard of 
living for everyone, equality of educational opportunity, the provision 
and guarantee of suitable work for each individual, and the provision 
and protection of civil liberties for all. 

A world citizen is loyal to his co~nunity and to his country, but his 
primary loyalty is to humanity. 

A world citizen is constantly attempting to acquire the necessary 
knowledge and to develop the essential skills for effective participation 
in his community, in his country, and in the world. 

A world citizen is himself an integrated individual, free enough from 
conflict, insecurity and frustration that he can live at peace with him
self and others, rather than projecting his own conflicts on the indivi
duals and groups with which he lives. He knows that a world society is 
built not only on world organization politically, socially, and economi
cally, but that it is built upon right relationships in the home and local 
community and he endeavors to develop such relationships wherever he may 
happen to live. 

A world citizen realizes the importance of common ideals, common pur
poses, common goals, and is constantly seeking to increase the areas of 
agreement among individuals, groups and nations. At the same time he re
cognizes the importance of diversity and consequently strives for unity 
rather than uniformity. 

A world citizen is as objective as possible in his thinking. He at
tempts to develop his opinions with a global perspective and to act accord
ingly. 

A world citizen has a philosophy of life or a religion which enables 
him to pursue this objective of a world society no matter what obstacles 
there are to its realization. His faith enables him to persevere whether 
this objective is achieved i n his lifetime or not. 
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FORMING AND CHANGING ATTITUDES 

A Multi dimensional Approach 

Negatively 

1. Not a question of energy expended, but soundness of approach. 
2. Contact with persons does not necessarily change attitude 
3. Information less important than usually thought 
4. Difficult to change attitudes by working on individuals; group 

pressures great. 

Positively 

1. Attitudes can be changed at any age 
2. Attitudes learned very early 

10. 

3. Times of personal and social crisis and technological change best 
periods for changes 

4. Changes come best in total situation, involving entire groups 
5. Contacts with peers usually helpful--if persons reaqy for change 
6. Mass media can be potent in forming and changing attitudes 
1. Opportunities for action, making decisions, involvement important 
B. General reading of non-conformist nature prepares people for changes 
9. Membership in new groups important to give people security 
10. Testimony and actions of prestige persons important 
11. Symbols and slogans may have some influence 
12. Mass meetings and other emotionally charged experiences conducive to 

behavioral modifaction but are also dangerous 
13. Appeals to pride--practical nature--idealism may have some effect 
14. Carefully selected information from reliable sources with aims and 

persons in view can help, especially if changees have selected in
formation themselves. 

15. Shock can be effective in attitude change, but it is unpredictable 
and dangerous 

16. Acceptance of old views with equanimity important so that threat to 
person is minimal 

17. Encouragement of persons to uncover their beliefs-prejudices impor
tant--whether through talking, drawing, playing, or other means 

18. Concentration upon specific areas rather than general approaches 
usually most effective 

References 

Chase, Stuart The Proper Study of Mankind N.Y. Harper 1948 311 PP• 
Klineberg, Otto Tensions Affectin International Understanding 

N.Y. Social cience Researc Council 19 0 22 PP• 
See also Chapter 4 in Arndt and Everett (Editors ) Education for 
a World Society N.Y. Harper 19.51 "Creating Attitudes Conducive 
to International Understanding11 

Kretch, David and Crutchfield, Richard S. Theory and Problems of Social 
Psychology, N.Y. McGraw-Hill 1948 6J9 PP• · 

Lewin, Kurt ResolviHf Social Conflicts N.Y. Harper 1948 229 pp. 
Sherif~ Muzafa An OU:line of Social Psycholo~ N.Y. Harper 1948 

I 
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11. 

SOME GENERAL APPROACHES TO WORLD·MINDEDNESS 
. -

1. Through contact with persons from abroad 

2. Through contact with persons who have been abroad 

3. Through films, filmstrips, slides, and other visual presentations 

4. Through dramatics of various kinds 

5. Through reading (stories, novels, fables, poetry, biography, plays, 
etc.) 

6. Through music and art 

7. Through creative activities 

8. Through action projects (preferably exchanges or sharing) 

9. Through celebration and symbols 

10. Through hobbies 

11. Through current events 

12. Through games and dances 

13. Through broad themes or units 

14. Through a study of countries 

15. Through incidental teaching 

QUESTIONS 

a~ v1hat· other approaches would you add? 

b. 'Which of these are the most desirable from what we know about atti
tude formation and change? 

c. Vllii.ch apply best to elementary schools, junior high schools, senior 
high schools? 

d. In which of these approaches are you best qualified? 
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SOCIAL STUDIES TEACHING and INTERNATIONAL UNDERSTANDING 

Some Suggestions on the Objectives to be Stressed 
in Teaching Geography, History, Civics, 

and the Other Social Studies 

12. 

A Summar,y Report of Group 3SS of Area 1 - Unesco Seminar at Sevres, France 
July 21 -August 30, 1947. L.S.Kenworthy- Chairman. 

1. Social studies teaching should include son~ study of each of the ma
jor areas of the world~ 

2. Social studies teaching should encourage students to ta~e a special 
interest in some important aspect of world affairs. 

3. Social studies teaching should stress the study of global geography, 
especially as it relates to the location and distribution of natural 
resources, including the world's supply of food. 

4. Social studies teaching should incluqe the study of the development 
of individual human personality, especially as it relates to the de
velopment of desirable human relations. 

$. Social studies teaching should combat prejudice, against persona and 
groups on account of their race, religion, sex, economic or educational 
status, and should emphasize the improvement of relationships between 
groups. 

6. Social studies teaching should examine the story of international 
conflicts and international coo~eration, with particular attention 
to the United Nations and its specialized agencies as a constructive 
means of international action. 

7. Social studies teaching should include a study of current events and 
contemporary problems. 

B. Social studies teaching should present relevant factual information, 
but it ~hould also devote attention to the formation of attitudes 
and the acquisition of skills. 

9. Social studies teaching should give special attention to the develop
ment of skill in critical thinking. 

10. Social studies teaching should use the classrooms, school, and com
munity as laboratories for civic education, as a part of the prepara• 
tien of pupils for intelligent and active participation in civic affairs 
as adults. 
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WORLD HORIZONS FbR CHILDREN 
Leonard s. Kenworthy 

Chicago Schools Journal 
March-April, 1952 

13. 

"The elementary school which contributes most in the next generation 
Will be the one which prepares students for the world community while giv
ing them roots in the local community." This is the penetrating comment 
with which the Educational Policies Commission concluded the volume Edu
cation for All American Children. Yet, curiously enough, they did not spell 
out ways and means of implementing this trenchant statement. Difficult 
though that task may be, the writer is daring enough to suggest some ways 
in which our schools may move in the direction of preparing children for 
the revolutionary world in which they seem destined to live. His comments 
are confined to some general statements regarding the world. He is aware, 
however, of the fact that no education for world-mindedness can be carried 
on successfully unless it is based upon the development of secure, integrated 
boys and girls who are at home in their family circle, their friendship 
group, their school, their local community, and their nation. Education 
for world-mindedness must not wait until children are secure in these groups 
but, to be successful, it must be based upon the security of belonging to 
these basic human societies. 

Stated as compactly as possible, there seem to be at least five basic 
aims or concepts in any program for broadening the horizens of boys and 
girls: 

1. The world is composed of many kinds of people similar to us in 
many ways and different in others. 

2. Peop~e are affected by their environment and their education; they 
learn what they live. 

3. People liVe in countries which are also alike and different. 
4. People and countries are interdependent. 
5. Countries have their quarrels but countries, like people, are try

ing to learn to live together peacefully. 

On the surface this may seem like over-simplification, but each of these con
cepts is pregnant with teaching possibilities. To teach any one of them will 
require far more skill and far broader views than most teachers now possess. 

· Taken together they will demand a new type of teaching to prepare pupils for 
the changing, chaotic world of the second half of this twentieth century. 

TEACHING BASIC CONCEPTS 

Let us look briefly at each of these, sketching in thin pencil lines 
the general outline of what might be taught under each of the five topics, 
leaving it to the skill of each teacher to fill in with bolder strokes the 
methods for his or her particular class. 

1. One task of the elementary school teacher is to introduce children 
to a variety of the world's people. Through games, songs, stories, 
films, and other devices the teacher should help children to know 
and respect a wide variety of the two billion and more people who 
are their neighbors on this planet. Boys and girls need··to realize 
that the United States is only one part of the world, albeit an im
portant part. They need to realize eventually that :they'· as Ameri• 
cans, are in a minority in the world and that they have to learn 
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4. 

to live with all kinds of people. Teaching on this topic should 
stress the similarities and the differences between people, helping 
children to understand that the variations among people of the 
world can be an enrichment, just as it is in their families, class
rooms, and communities. At the same time they should learn that 
biologically there is very little difference. Children and adults 
of the world all need food, clothing, shelter, warmth, recreation, 
education, religion, and government even though there may be great 
differences in the ways of meeting these basic needs. 

The idea that people are affected by their environment and their 
education, used in the broad sense of that term, is a second con
cept which can be stressed successfully in the elementary schools. 
In the past it has been thought necessary for children to stuqy 
the warm, humid countries, or the cold, dry countries in order to 
understand this idea. This seems to be an impra¢tical vmy of study
ing the effect of environment on people; any country being studied 
illustrates this point, whether it be Iran or Egypt, Korea or China, 
Brazil or Chile. It is not easy to combat the idea that the Chinese 
or the Russians, the Germans or the French, the Havmiians or the · 
Filipinos are born different from us. Perhaps one of the easiest 
ways of illustrating this point is through language. Children 
can see fairly readily that if they were born in Quebec they would 
probably speak French; if born in the United States they would 
probably speak English. It can be a fascinating and valuable ex
perience for children to develop this concept by being imaginary in
habitants for a period of days or weeks of Norway or Egypt and dis
covering what they would do to adjust to their new environment. 
In the process a basic geographical concept shotlld be developed, 
critical thinking should take place, and a good measure of empathy 
for the people of other environments should develop. 

Quite early children need to develop an elementary knowledge of 
countrias; this is not easy. Learning to locate countries on a 
map may be an important part of the process, but it does not mean 
that children understand what a country is. Even adults have dif
ficulty understanding what binds a diverse group of people together, 
whether it is in Switzerland, Hawaii, India, the U.S.A., or the 
U.s.s.R. Nevertheless, to live in todayfs world one must have some 
idea of the variety of countries and such uniting factors as connnon 
traditions, symbols, some common ideals or gpals, and some general 
agreement about the form of economic and governmental life. Start
ing with their ovm nation, children can be led gradually to under
stand a little about the concept of countries. Probably the study 
of small,relatively simple countries will help children in this re
gard, particularly if these countries are somewhat similar to the 
United States. The study o! England, New Zealand, or Australia is 
a good place to begin rather than India, China or the U.s.s.R. 
This does not mean that these other nations vdll be ignored in the 
early grades, but it does mean that no intensive study of them as 
nations will be made before the fifth or sixth grades. 

Quite earlY children can learn about the interdependence of peoples 
and countries. Studies of food, clothing, transportation, games, 
and a score of other popular units for elementary schools lend 
themselves to the development of th~s concept. "Surveys" of the 
products in the nearby drugstore or grocery, or the destination of 



goods from the local factories, and of architecture in the local 
community will help to give children some appreciation of their 
interdependence with other peoples and countries. With older child
ren the contributions of nations to wo:J:•ld culture, the daily current 
events, and the biographical app~oach may help to develop this can• 
cept. 

5. Most of the histories still stress the quarrels among nations. 
To read history one would think that people did little else but 
fight. It is certainly true that a large portion of man's energies, 
money, resources, and thoughts have been concerned with fighting. 
That is one side of history, But teachers need, also, to show 
children and have them discover that men and women have been suc• 
cessful in the art of living together. Children need to learn 
about co-operation as well as conflict-the peaceful separation of 
Norway and Sweden, the undefended border between the United States 
and Canada, or the achievements of the United Nations. 

Alert teachers vnll find many opportunities to help their pupils under
stand these five concepts. Through incidental teaQbing; through current 
events; through topics, broad themes, or units which include material on 
other parts of the world; through special topics or units based on other 
parts of the world or on themes which include several countries; and through 
hobbies children may be guided in their growth towards world-mindedness. 
Teachers should bear in mind the findings of social scientists on attitude 
formation and change. They need to remember, for example, that information 
which is discovered by children is far more likely to be retained than in
formation that is imparted. Full use should be made of films and film
strips, dramatic play and socio-drama, and creative work of all kinds as 
a means to furthering world-mindedness, Vllierever possible,personal con
tacts with carefully chosen peers and adults should be encouraged as a 
means to broadening the horizons of boys and girls. The existing know
ledge of how to help people form and change their attitudes is extensive 
and should be applied in any effective program of education for international 
understanding. 

RESOURCES 

Finally, teachers need to avail themselves of the best resources in 
this relatively new field of education for wor1d-mindedness. One of the 
most helpful, brief accou.."lt..s pr epared for te.c-..chers is the booklet by Delia 
Goetz, World Understanding Begi n.:; with Childyen.2 Two bibl i ogrgphies which 
should prove useful are Ai ds to Vior l d C.-nderst.::mding: For Elemer.•tary School 
Children3 and Developing Worl d .. MiiJded Children: Resources for Elementary 
School Teachers.4 Among t he many series of books f or chi J.dren are the 
World Geography Readers ,5 Chi ldren of the World Series, 6 The Lar).d and People 
Series, 7 Hade In •• eQSeries, 8 Let ! s Read About a .... Series) 9 and Adventure in 
••••• Series.lO Teachers can also receive much help from such organizations 

2. Washington, D.C.: u~s .. Office of Education, 15 cents. 
3. By Eva M. Dratz. Minneapolis Publi c Schools. 50 cents. 
4. By Leonard s. Kenwor thy . Brooklyn 10: Brooklyn College. 30 cents. 
5. New York 18: Charles E. Merrill Company. 
6. Evanston: Row, Peterson and Company. 
7. New York 11: Holiday House. 
B. New York 22: Alfred A. Knopf 
9. Grand Rapids 2: Fideler Company 
10. New York 18: Julian Messner, Inc. 
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as the American Association for the United Nations, the World Affairs Council, 
the Foreign Policy Association, the u.s. Office of Education, the Pan-Ameri
can Unior1, the Committee on International Relations of the National Educa
tion Association, and many other organizations interested in world affairs. 

Yes, "The elementary school which contributes most in the next genera
tion will be the one which prepares students for the world community while 
giving them roots in the local communityn and may the writer add nnation. 11 

And the elementary school teachers who contribute most in this current year 
and the years ahead will be those who themselves are constantly broadening 
their horizons and helping boys and girls to do the same. 
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STUDYING OTHER LANDS AND PEOPLES 

Some Criteria for Selecting Co~tries to be studied 
. -

1. By topics (food, transportation, pets, children) 
2. Countries with relatively similar cultures to u.s. 
3. Neighboring nations 
4. Countries against which boys and girls are most prejudiced 
5. Countries in the news 
6. Countries from which ancestors of class came 
7. Countries representing a variety of cultures 
B. Countries illustrating progress along certain lines such as housing, so

cial legislation, artistic accomplishments, etc. 
9. World powers 

10. Countries likely to take an increasingly active part in the world 

QUESTIONS 

VJhich of these criteria would be used most appropriately for elementary 
schools? for junior high schools? for senior high schools? 

Which countries would be listed under the most criteria? 

What other criteria might be added? 

Some DaJ]£: .. ~;3. ~ .!..YPl..~ j .n t!}e Stu~Lof Othe.!,_~dL~ Pe2E1~ 

1. The bizarre appro11ch (strange sj.ghts, colorful costumes) 
2. Uncritical good··vJill . 
3. Superficial treat-1nent with a day or two days to a country 
4. Judging other cultures by u.s.A. standards 
5. Thrusting adult problems onto children 

Some PoiEts to Stress in the Study of Other I~nds and Peoples 

1. Similarities to the u.s.A. and other nations 
2. Differences and the reasons for them 
). Effect of geography 
4. Effect of history 
5. Contributions to world culture 
6. Current problems 
7. Current and potential role in world affairs 

Values or Ideals 

Institutions: E~dnomic 
Political 
Religious 
Educational 
Social 

People and Their Ways of Living 

The Land and Its Resources 
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MAJOR CULTURES OF THE WORLD 

1. LATIN 
France, Belgium, Italy, Spain, Portugal, and Latin America 

2. ANGLO-SAXON 
Great Britain, the U.S.A., Canada, Australia, New Zealand, and 
South Africa 

3. GERMANIC 
Germany, Austria, and the Netherlands 

4. SLAVIC 
U.s.s.R., Czechoslovakia, Poland, Bulgaria, and Yugoslavia 

5. CHINESE 
China, Korea, Japan 

6. INDIC 
India, Ceylon, and their neighbors 

7. SEMITIC 
The Middle East and Near East and North Africa 



WORLD-MINDED HEROES 
Leonard S. Kenworthy 

Social Education April, 1952 

(Titles are for Junior High School unless otherwise indicated) 

In his popular book on Peace of Mind Joshua 1. Liebman maintains that 
11Man loses his sense of direction when the compass of his soul is not mag
netized by some great human star Within the orbit of his experience. 11 

Similarly, it might be said that children do not develop a proper sense of 
direction until the compasses of their souls are magnetized by some worth
while heroes within the range of their understanding. 

Psychologists and educators are agreed that children need heroes. In 
their early years in school they will choose them from among the persons 
whom they meet. But in the later years of elementary school and in the 
junior high school boys and girls often select as their models persons 
whom they have never met and will probably never see, but about whom they 
have heard or read. 

Social studies teachers have a responsibility to introduce children 
to persons who are world-minded, both through personal contacts and through 
biography. This is one of the many ways of helping children to gain a 
world-view and to set as one of their own personal goals the development 
of world-mindedness. 

Such persons should be primarily men and women who have translated into 
action their ideal of world community or human brotherhood. They should be 
persons who have achieved a large degree of self-integration and have be
come experts in democratic human relations. They should be men and women 
who have helped in some way to bring greater fre.edom and greater happiness 
to humanity. In brief, they should be citizens of the world. 

Fortm1ately, there are a few biographies of such persons available for 
the upper elementary school boys and girls, and several such biographies 
available for junior high school readers. This article will mention some 
of these books. But there is likewise a real need for many more bj_ographies 
of world-minded men and women suitable for boys and girls, particularly on 
such persons as Ralph Bunche, Toyohiko Kagawa, Trygve Lie, Thomas Masaryk, 
Hideyo Noguchi, Domingo Sarmiento, James Yen, Mathilda Wrede, and a host 
of others. Perhaps some of the readers of this article will eventually 
produce biographies on these and other persons for use by children. 

There is a special need for biographies of such world-minded persons 
from the Near and Middle East, from Africa, from Southeast Asia and the 
Pacific, and from Latin America. There are more such persons from Europe 
and the United States, and more recently from Asia, who are treated in 
juvenile biographies, but more are needed. 

In reading and discussing such citizens of the world, care should be 
taken to show that these persons were once boys and girls, similar in most 
respects to the boys and girls who are reading about them. Later they 
became great men and women, but as Felix Adler pointed out in his book, 
OUr Part In This World, 11The great man is he who towers by half an inch above 
the heads of the crowd," or as Baldwin phrased it, 11The greatest men on 
earth are men who think as I do, but deeper; and see the real as I do but 
clearer; who work to the goal that I do, but faster; and serve humanity 
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as I do, but better." Not all citizens of the world were geniuses; many 
of them saw a goal towards which they vdshed to work and channeled all their 
energy and ability to fulfill that purpose, 

It is conceivable that a few of these men and women will be military 
heroes such as Bolivar or San Martin, but most teachers will probably agree 
that the day of militar,y exploits as a means of serving humanity is past 
and that these citizens of the world should be largely heroes of peace. 

Who, then, are some of the world-minded men and women whom children 
should know? What are some of the biographies which are now available 
on them? The remainder of this article will deal with these two questions, 
treating these topics by large geographical areas of the world, 

Collective Biographies 

Although out of print, the two books of Robert Bartlett on They Dared 
!2 ~ and Thez Did Somethin~ About 1! (Association Press, 1941 and 1939) 
contain excellent-nrief biographies of world heroes, suitable for jm1ior 
high school .readers. It is to be hoped that they will be found on school 
or local library shelves and will be used by teachers. Joseph Cohen and 
Will Scarlet's Modern Pioneers (Allyn and Bacon, 1932) contains the stories 
of Lindbergh, Cur~e, Stei11metz, Maude Adams and Goethals, and is suitable for 
grades 6 to 8. Joseph Cottler and Haymn Jaffe's Heroes of Civilization 
(Little, Brown and Co., 1931) contains many brief biograPhies written for 
grades 5 to 9 on such persons as Amundsen, Barton, Curie, Einstein, Gorgas, 
Livingston, and Pasteur. The school edition is inexpensive and a valuable 
volume. Although too difficult for most boys and girls, mention shGuld be 
made nevertheless of Paul de Kruif's Hunger Fighters, Men Against Death, 
and Microbe Hunters (Harcourt, Brace & Co,) for especially good readers in
terested in world-minded scientists. The Friendship Press has published 
a series of pamphlets of 24 pages each on 40 men and women in all parts of 
the woTld who have had service to mankind as their chief aim in life. Al
though many of these are Christian missionaries, they ·will be suitable for 
some junior high school readers in some schools. The Health Hero series 
distributed free of charge qy the Metropolitan Life Insurance Company can be 
used with effect in the upper elementary grades and in junior high school 
classes. The filmstrips· based on these booklets are also obtainable free 
of charge and are quite popular with children. Other books of collective 
biography will be mentioned in the remaining sections of this article. 

United States 

It is difficult to decide who the world-m:tnded American are, but most 
people would probably include Jane Addams, Clara Barton, Albert Einstein, 
William Gorgas, George Washington Goethals, Walter Reed, Franklin and Eleanor 
Roosevelt, and Woodrow Wilson. Some might also include such earlier figures 
as Benjamin Franklin, Thomas Jefferson, and Abraham Lincoln, while a case 
could be made for such figures as Burbank, Carnegie, Edison, and Ford if 
the sole criteria is benefit to mankind, However, this list is lunited to 
the more recent £igures and to those de£initely associated with other lands 
and peoples in one way or another, 

Biographies of those persons include the following: 

Howard Fast. Goethals and the P?Uama Canal, Messner, 1942 
Alden Hatch. Woodrow Wilson: A Biography For Young People. Henry Holt 

& Co., 1947 
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Alden Hatch. Young Wilkie. Harcourt, Brace & Co., 1944. 
Clara Judson. Soldier Doctor: The Story of William Gorgas. Charles 

Scribner's Sons, 1942 
Rita H. Kleeman. Young Franklin Roosevelt. Messner, 1946 
Sally Knapp. Eleanor Roosevelt. Thomas Y. Crowell Co., 1949 
Elma E. Levinger. Albert Einstein. Messner, 1949 
Helen A. Mansell. Woodrow Wilson, Boy President. Bobbs-Merrill, 1950. 

(For ages 6-9) 
Jeannette c. Nolan. Stor,y of Clara Barton of the Red Cross. Messner, 1941 
M. M. Pace. Clara Barton. Charles Scribner's Sons, 1941. (Grades 4-8) 
Catherine Owens Peace. Albert Einstein: A Biography For Young People. 

Henry Holt & Co., 1949. 
Augusta Stevenson. Clara Barton, Girl Nurse. Bobbs-Merrill, 1946. 
Jean B. Wagoner. Jane Addams: Little Lame Girl. Bobbs-Merrill, 1944 
Winifred E. Wise. Jane Addams of Hull House. Harcourt,Brace & Co., 1935 
L.N.· Wood. Walter Reed, Doctor In Uniform. Messner, 1943 

Europe 

It is even more difficult to choose those persons from Europe who 
have been world-w~nded and who might appeal to American boys and girls. 
Certainly the Curies, Sir Wilfred Grenfell, David Livingston, Fridjtof Nansen, 
Florence Nightingale, Louis Pasteur, and Albert Schweitzer would be in
cluded in almost any list. Biographies for elementary and junior high school 
readers on these persons are listed below. Thomas Masaryk was certainly one 
of the great internationalists of his time bu~ no good biography of him 
exists for younger readers. T4e SaJ!le might be said for Albert Thomas, the 
first secretary-general of the International Labor Office and for Mathilda 
Wrede, Finnish prison reform leader. Henri Dunant, founder of the Red 
Cross might be included were it not for the tragic ending of his life. Here, 
then, are some of the existing biographies of world-minded heroes who 
hailed from EQ~ope: 

Helen Acker. Four Sons of Norway. Nelson, 1948. Includes chapter on 
Nansen. (Grades 5-7) 

Francis E. Benz. Pasteur, Knight of the Laboratory. Dodd, Mead & Co., 1938 
Eve Curie. Madame Curie, A Biography. Garden City, 1937. 
Jeannette Eaton. David Livingston, Foe of Darkness. Morrow, 19h7 
Joseph Gollomb. Albert Schweitzer: Genius in the Jungle. Vanguard, 1949 
Anna G. Hall, Nansen. Viking Press, 1940. 
J.c. Nolan. Florence Nightingale. Messner, 1946. 
L.E. Richards. Florence Nightingale. Appleton-Century-Crofts, Inc., 1931 
Fullerton L. Waldo. With Grenfell on the Labrador. Revell, 1920. 
Dillon Wallace. Story of Grenfell of the Labrador. Revell, 1922. 
Laura N. Wood. Louis Pasteur. Messner, 1948. 

Africa and the Near East 

Biographies of such world-minded persons from Africa and the Near and 
Middle East are very rare. One might conceivably include the books mentioned 
above on Livingston and Schweitzer, but they are really Europeans despite 
their long sojourns in Africa. 

Biographies for young readers on James K. Aggrey of the Gold Coast and 
Jan Smuts of the Union of South Africa are needed as well as on others from 
Africa and the Near and ~addle East. The only two books which the writer 
can recommend for this vast area are the following: 



Rachel Baker. 
Ruth Seabury. 

Chaim Weizman: Builder of a Nation. Messner, 1950. 
Daughter of Africa. Pilgrim Press. 1945. 

Asia 
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Among the men and women from Asia who might be included in any list 
of worldMrrdnded persons would be Gandhi, Kagawa, Nehru, Noguchi, Sun Yat Sen, 
Tagore, and James Yen. On other figures there ,would probably be considerable 
controversy. Biographies of such Asians as we have just mentioned are be
ginning to appear, but as yet there are no biographies for young readers on 
Kagawa and 'ragore, although a volume on Tagore, wrj.tten by Marjorie Sykes and 
printed in India by Longmans, Green and Company, might well be reprinted for 
American boys and girls. 

The books on these outstanding persons of the Orient suitable for use 
with elementar.y and junior high school pupils are: 

Nina B. Baker. Sun Yat Sen. 
Pearl Buck. Tell the People. 

China. 

Vanguard, 1946. 
John Day Co., 194.5 The work of James Yen in 

Jeannette Eaton. Gandhi: Fighter Without a Sword. Morrow, 1950 
Helena Kuo. Giants of China. Dutton, 1944. Includes a chapter on Sun Yat 

Sen. 
Krishna Nehru. The Stor.y of Gandhi. Didier, 1950. (Grades 5-7) 
Shakuntala Masani. Gandhi's Story. Oxford University Press, 1950. 

(Grades 5-7) 
Shakuntala Masani. Nehru's Story. Oxford University Press, 1949. 

(Grades 5-7) 
Catherine o. Peace. Mahatma Gandhi: A Book for Young People. Henry Holt & 

Co., Inc., 1950. 
Cornelia Spencer. Nehru of India. John Day Co., 1948. 

Latin America 

Few of the outstanding men and women of Latin America who have contri
buted to the world are as yet known to citizens of the United States, except 
perhaps Bolivar and San Martin and possibly Juarez. Men and wor::!3n·1ike Sor 
Juana Ines de la Cruz, great Mexican poet and leader in the womo~• s right 
movement; Carlos .. Finlay, pioneer in the fight against yellow fever; Gabriel 
Mistral, Nobel prize winning poet; and Moeises Saenz and Mariano Rondon, de
fenders of the Indian in the Latin American society, are too litt.le known, 
and full biographies have not been written about them for children. 

The life stories of several men and women with a world view have ap
peared, however, in the following boolcs: 

Nina B. Baker. He Wouldn't Be King: The Story of Simon Bolivar. Vanguard, 
1941. 

Nina B. Baker. Juarez, Hero of Mexico. 
Mabel 1. Ives. He Conquered the Andes: 

Little, Brown & Co., 1943 
Vera Kelsey. Six Great Men of Brazil. 
Marion F. Lansing. Against All Odds: 

and Co., Inc., 1942. 

Vanguard, 1942. 
The Story of San Martin the Liberator. 

D.C. Heath & Co., 1942 (Grades 4-6) 
pioneers of South America. Doubleday 

Marion F. Lansing. Liberators and Heroes of MeXico and Central. America. 
Page, 1942. 
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Marion F. Lansing. Liberators and Heroes of South America. Page, 1940. 
Latin American Heroes. C.E. Merrill Company, 1946. (Grades 5-7) 
Muna Lee~ Pioneers of Puerto Rico. D.C. Heath & Co., 1944. (Grades 4-6) 
James A. Magner. Men of Mexico, Bruce Publishing Co., 1942. 
11National Heroes of the Americas- 11 Pan American Union, 1945. 
Thomas Rourke. Man of Glory - Simon Bolivar. Morrow, 1942. 
Watt Stewart. Builders of Latin America. Harper and Brothers, 1942. 
Randall E. Stratton and Howard E. Wilson. Juarez of Mexico: A Leader of 

Democracy. American Book Co., 1942. 
E,D,J. Waughm. Simon Bolivar: A Story of Courage. Macmillan, 1941. 

From the foregoing remarks and bibliographies it should be seen that 
any teacher in the junior high school can start now with existing biographies, 
limited though they are in many respects, while elementary school teachers 
can utilize the few books which exist about world•minded persons from many 
parts of the world, Meanwhile, writers and publishers might well consider 
which world figures should be treated in biographies for boys and girls 
in American schools. 
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HIGH SCHOOL SENIORS AND WORLD•MINDEDNESS ---- --- ----------------
Leonard s. Kenworthy 

Progressive Education May, 1950 

In planning programs for developing world•mindedness in high school 
students, the opinions of adolescents are seldom solicited. Yet their 
ideas can be one very helpful source in determining the type of experiences 
which the school should provide. With that thought in mind, a survey was 
made this past spring of over 1,000 high school seniors in fifteen schools 
across the United States. For the most part these boys and girls had had 
a wider variety of experiences calculated to develop world-mindedness than 
most high students, but they are typical of the better high schools across 
the country. Their comments should be of considerable value to persons 
interested in education for international understanding. Since their answers 
were given ano~nously, they should represent frank replies to the questions 
put to them. 

Responses to the -"'Qu.....,es ... t.l. ... · o ... nn....,.a;.;i;.;;r.o.e . -------
Questioned as to the experience or experiences any time during their 

lives, in or out of school, which were most important to them in "developing 
and understanding of other colmtries or in arousing interest in world affairs, 11 

the largest number cited contacts with adults andpee.rs from abroad or with 
persons who had travelled in other parts of the world. In the two schools 
where young people from Scandinavia had visited before or after attending 
the Herald-Tribune Youth Forum, this event was frequently cited. In another 
school where there had been an exchange teacher from England two years ago, 
several of the students mentioned this fact as the most important experience 
to date. In two schools drawlng from middle or lower-middle class urban 
areas, refllgee classmates were frequently mentioned. In other cases it was 
a missionary who had spoken in their church, a visitor who had been enter
tained in their home, a parent or relative who had lived or travelled abroad. 

Social studies classes were cited next in frequency as stimulating their 
interest in other lands and people~. In most cases there was mention of the 
personality and interests of the teacher and in several instances refer
ences to special research studies on countries or problems. 

Movies came next in importance, with almost all the films shown outside 
of school. Those most often cited were "Gentleman's Agreement," 11Dragon Seed," 
110pen City," "Shoe Shine, 11 11Vvilson11 and "The Iron Cur.tain." The only films 
used in schools which·were remembered as having been influential were "The 
Search" and some of the Julian Bryant movies. 

A great variety of reading matter appeared in answer to this question, 
with Pearl Buck's books clearly ahead in the number of times they were cited. 
Wendell Willkie's One 1Norld and John Fischer's Why They Behave Like Russians 
were frequently referred to, while other studen~mentloned everything from 
William James' essay on "A Moral Equivalent to War 11 to the National Geographic. 

I 

Other experiences frequently c_ited were World War II, living and travel 
abroad, correspondence, language classes, radio programs, school assembly 
programs, current events, contact with U.N., exchange teacher~, service 
projects such as CARE and the Jijnior Red Cross, and school affiliation pro
grams. 



Reactions to Countries and Persons ........................ _____ _ 
Questioned as to the countr.y they would like to visit if they could 

travel.anywhere in the world in the next year or two, nearly forty countries 
were cited. However, France was the obvious favorite, with the U.s.s.R. and 
Germany top favorites. Sizeable numbers also mentioned England, Israel, 
Switzerland, China, and Italy. Enough students mentioned South America 
to raise a question as to whether they could not read the question or 
whether they thought of that region as a "country." Family background, 
curiosity, glamour and a desire to speak French or Spanish were the most 
often referred to as reasons for their choices. 

According to these high school seniors, Franklin D. Roosevelt is with
out doubt the person who best embodied the ideals of a world citizen. Next 
in ordar came·. Churchill, then Wilson, Willkie, Gandhi, and Lincoln. Others 
receiving sizeable votes included Mrs. Roosevelt, Eisenhower, Truman, 
Franklin, and Jesus. Several score of persons were listed, but few from 
outside the United States and very few who were not contemporary figures. 

Queried as to their chief sources of news, most of them replied "news
papers" and "radio," with the former leading by only a slight vote. Maga
zines were third., and classes and clubs fourth. In a few schools the use 
of current events papers written for high school students was an obvious 
influence upon them. 

More than half of these seniors have carried on correspondence with 
persons abroad or are doing so now. An overwhelming majority of those 
who had had this experience said it had been "very interesting." 

Girls mentioned this activity much more frequently than boys. The 
correspondence has been with many countries: with England, France, and 
Germany at the top of the list. 

Clubs devoted to world affairs loomed ver.y large in several of the 
schools where this questionnaire was given, and in those schools students 
seemed enthusiastic about them. However, very few students mentioned clubs 
outside of school as of any importance to them in this respect. 

vVhen asked to rank ten countries in the order of their importance for 
study in high schools today, over eighty per cent of the boys and girls 
put the U.SeS.R. at the top of the list. China was ranked second, Israel 
third, England fourth, and then India, Argentina, Brazil, Sweden, Turkey, 
and South Africa. 

A similar type of question asked them to rank in order of importance 
ten major world problems. The causes and eradication of war was obviously 
first choice in their minds, with the strengthening of the United Nations 
second, but very few seemed to sense the importance of food and population, 
or health, or the development of industrially under-developed areas to the 
future peace of the world. 

In every school but one the students said that the granting or extension 
of civil rights was the most important thing for us to work on in the United 
States in order to demonstrate to the world our belief in democracy. The 
one school which did not rank this first was in the deep south and even 
there it was rank this first was in the deep south and even there it was 
ranked number two. Next in their minds came the extension and improvement 
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of education, followed by improvement in our foreign relations, better gov
ernment, control of atomic energy, better employer-employee relations, and 
several other topics. In this question they listed the topics themselves, 
rather than arranging a list given to them. 

Implications 

Space does not permit .a lengthy summary of the many interesting reve
lations of this survey, but some of them are included in the following 
implications for curriculum planning in American high schools which the 
writer feels warranted in drawing from the study: 

1. High schools should provide a much wider variety of experiences 
than they are giving at present in their programs of education for world
mindedness in order to touch all ~heir pupils. It was obvious from this 
study that no one type of activity affected all boys and girls. 

2. High schools should examine carefully ways in which to bring 
their students into contact with persons from abroad, not overlooking the 
availability of students from abroad who are studying in nearby colleges 
or adults in their communities who have lived or travelled abroad. Special 
attention should be given to contacts with young people. Such experiences 
should include much more personal contact than is ordinarily provided by a 
speech in assembly. 

3. High schools should explore the possibility of trips to the U.N. 
headquarters, to Inernational Houses, to conferences where there are stu
dents from abroad, and other 11away-from-home" experiences of a special 
nature emotionally. 

l~. High schools should develop projects which involve the total school 
such as the Red Cross programs, and the School Affiliation projects of the 
Save the Children Federation and the American Friends Service Corrilldttee. 

5. High schools should work more closely than heretofore with various 
community agencies such as church youth groups, libraries, theaters, and 
museums, integrating the programs of these various agencies in developing 
world-mindedness. 

6. High schools should make much more use of audio-visual materials 
in this field with special attention to the ma,py films now available on the 
U.N. and world problems, such as "Picture in Your Mind," "The World is Rich," 
"Boundary Lines," "Hungry Minds," "One World or None," and the United World 
series on various countries, particularly "Nomads of the Jungle." 

7. High schools shoul d re-examine their language programs and their 
science , art, and music programs to see how they can be strengthened as means 
of developing world~mindedness. 

8. High school s should give consideration to the use of 11symbols 11 in 
the devel opment of world~mindedness, with special referen~e to such person
alities as Jane Addams, Gar1dhi, Nehru: Nansen, Schweitzer, the Curies, 
Past eur, and the gr eat r eligious l eaders of var i ous religions as embodying 
the quali ties of world-minded persons . 
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9. High schools should stress the examination of sources of news 
on world affairs with particular attention to analyses of newspaperoand 
radio programs. 

10. High schools should examine their social studies and literature 
courses as to their world-wide coverage, with special attention to the 
U.s.s.R., China and India as world powers. 

11. High schools should provide experiences in wrestling with world 
problems, looking towards the day when courses in World and National 
Problems will replace current courses in Problems of American Democracy. 

12. High schools should help students to realize how other parts of 
t~e world regard the United States, both favorably and unfavorably, and 
help them find the areas in our own nation which need strengthening in 
order for us to provide adequate leadership in today's world. 

The writer has found the simple type of survey which he conducted in 
these fifteen schools full of possibilities for many high schools in help
ing them to determine the effectiveness of the experiences they are now pro
viding to develop world-mindedness in their students. It is hoped that 
others will experiment with similar devices as one way of examining current 
curricular offerings calcul:a.ted to develop world-minded eitizens. 
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WORI;_D-MINDEDNESS THROUOH EVER! SUBJECT FIEW 

"International lmderstanding can be promoted naturally and in its manifold 
settings. New subjects need not be added to the curriculum. Vfhat is urgent 
is that the subjects already available are properly utilized. The addition 
of new subjects rather than the adoption of a new emphasis means specialist 
teachers, departmentalization and specialization, which leads inevitably to 
thinking in compartments. Like spiritual values, the values of peace, in• 
ternational understanding, and international cooperation cannot be taught 
as separate lessons." 

Through Literature 

I.L,Kandel in "Educating for Peace" Education Forum 
November, 1947 

1. Novels, poetry, plays, and poetry of various countries 
2. Biographies of leading personalities in various countries 
3. Studies of newspapers and magazines and sources of news 
4. Pen pals in foreign countries 
5. Collecting materials on u.s. life to send abroad 
6. Preparing statements on u.s. problems in which people abroad are intereste< 
7. Talks by persons from abroad or interviews vdth them 
8. Listening to broadcasts related to other lands and peoples or world 

affairs 

Through the Social Studies 

1. Studies of world problems 
2. Studies of u.s. foreign policy 
3. Studies of other lands and peoples 
4. Studies of the U.N. and its agencies 
5. Panels, debates and discussions for school assemblies and/or cummunity 

organizations 
6. Preparation and presentation of material on world affairs over local 

radio. 
7. Exhibits of materials on problems or countries or U.N. for bulletin 

boards or library 
8. Current events progrruns for school 
9. Trips to international houses or centers or to the U.N. 
10. Talks with persons from abroad or interviews with them 
11. Preparation of scrapbooks on some aspect or aspects of u.s. life to 

send to a school abroad 
12. Listening to Voice of America broadcasts 
13. Plan to use a film or films and other audio-visual materials on other 

countries or on the U.N. in classes 

Through Science 

1. Study of race 
2. Biographies of famous scientists 
3. Charts of the contributions of various nationalities to a problem such 

as release of atomic energy, 
4. Study of World Health Organization of the U.N. 
5. Study of Food and Agricultural Organization of the U.N. 
6. Study of the U.N.'s attempts to control atomic energy 
7. Arrange individual or class exchange of pictures of trees, flowers, 

etc. with an individual or school abroad. 



Through Language Study 

1. Make a study of some current problem in the country whose language you 
are studying 

2. Invite a national of the country whose language you are stud,ying to 
come to your class 

3. Read some of the materials of U.N. published in French, German, Spanish, 
·-or whatever language you are studying 

4. Post and study some of the charts of U.N. printed in the language you 
are learning 

5. See one of the films produced by the country whose language you are 
studying 

6. Prepare an exhibit of the contributions of the nation whose language 
you are learning to world culture 

1. Listen in to foreign language broadcasts 
B. Start a pen pal correspondence with a boy or girl abroad, writing if 

necessary partly in English and partly in their language 
9. Translate letters from abroad written to children in lower grades 
10. Read a foreign language newspaper 

Through the Arts 

1. Make flags of the U:..N.and/or several countries for use in school as
sembly programs or in conjunction vtith U.N, Day or Week 

2. Start a Hall of Flags in the school 
3. Prepare a rotating plan for exhibits of the art of various countries 

of the world, preferably in a busy corridor 
4. Arrange an exhibit of student art from abroad, through the u.s. Office 

of Education, the American Red Cross, or the American Friends Service 
Conunittee 

5. Prepare a representative collection of your own art work to-send .to· a 
school abroad 

6. Make recordings of your school orchestra or glee club to send abroad 
7. Visit a museum or art gallery to see the work of a famous artist from 

another country 
B. Start an i ndividual or group scrapbook of the art of a nation or of 

several nations 
9. Collect pictures painted by u.s. artists to send abroad 
10. Make a stuqy o! the life of a famous artist or musician from another 

country. 
11. Learn the songs of several countries and if possible prepare an 

assembly program or program for a local club of such music 
12. Prepare charts of the contributions of various countries to world art 

or musi c 

Through Speech 

1. Prepare a panel or debate on a world problem or other topic for a school 
a~sembly or club in the conununity 

2. Prepare a program f or the school radi o or local radio 
3. Prepare and i f' possible record 111'i llers" on U.N. 1'or the local radio 

station during U.N. Day or Week 
4. Report on the work of U,N. or one of i ts speci alized agencies 
5. Report on the work of an outstanding world citizen or prominent person 

in the U.N. 
6. Plan a panel of speakers who would be available to speak in various 

classes 
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Through Home Economics and Domestic Science 

1. 

2. 

Prepare a special dish of another country for sale in the school cafe• 
teria. If possible, have the proceeds go to a special fund. 
Make a study of the food products, textiles, furniture, etc. which come 
from a given country 
Make copies of the U.N. flag or the flags of various nations for use in 
the school and/or community 
Prepare costumes for use in a Mock Assembly program, Christmas program, 
or other special celebration 
Make a study of the problem of food and people and wpat the U.N. is 
doing about it. 

Throu~h Clubs, Assembly Programs, and All-School Activities 

1. 

2. 
3. 

4. 

5. 
6. 

Plan a World News Bulletin Board or school assembly program weekly 
or bi-weekly 
Collect clothes for Korea 
Plan an inter national or U.N. dance, with the proceeds for the purchase 
of books or a plough for an underdeveloped countr,y, purchased through 
CARE 
Show a series of films and/or filmstrips on various countries and/or 
the U.N. in assembly, in a club period, or in the lunch periods 
Arrange for a team of projectionists wno can show films in classes 
Plan a P.T.A. program on the U.N., on some cotmtry in the news, or 
on some world problem. 

QUESTIONS 

1. What other activities would you suggest under any of the above headings? 
2. Vifbich of these has affected you most in developing world-mindedness? 
3. Through which of the above could you make you best contribution as a 

teacher? 
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SOME WORLD PROBLEMS 

"Four enemies of Man the world around--Illiteracy, Poverty, Disease, and 
:Wd.sgovernment. 11 P• 168 William Douglas Strange Lands and Friendly Peop~ 

"Our ancients said, "People are the foundation of the nation. If the foun
dation is firm, then the nation will enjoy tranquilityl But three-fourths 
of the world's people today are under-housed, under-clothed, underfed, and 
illiterate •••• Now so long as this continues to be true, we have a very poor 
foundation upon which to build the world." 

Jrunes Yen Leader in Chinese education program 

"Five Great Problems of the New Half-Century" 

11The first major problem--and too obvious--is that of securing peace. 
· ~The second major problem of the future is that of mastering science 

and technology. 
The third problem of the future ••• is so obvious that we are prone to 

overlook it. It is the effective and beneficent management of our physi
cal environment. 

The fourth major porblem may be summed up, not too parochially, as the 
extension of the ideals set forth in the preamble of the American Constitu
tion: to esta.blish justice, insure domestic tranquility, promote the general 
welfare, and secure the blessings of liberty to our posterity. This is not 
only a noble ideal, it is an eminently practical one. 

The fifth major problem, that of the reconciliation of liberty with 
order, is clearly in the political realm." 

Henry Steele Commager New York Times Magazine 
January 1, 1950 

SOME WORLD PROBLEMS FOR SENIOR HIGH SCHOOL STUDENTS 

1. The Problem of War 8. 
2. The Problem of Food and People 9. 
3. The Problem of Health 10. 
4. The Problem of Housing 
5. The Problem of Science and 11. 

Technology 12. 
6. The Problem of Resources and 13. 

Trade 14. 
7. The Problem of Communication 

The Problem of Education 
The Problem of Prejudice 
The Problem of Democracy and Dic
tatorships 
The Problem of World Organization 
The Problem of Recreation 
The Problem of Values 
The Problem of u.s. Foreign Policy 

Points to Stress 

1. World problems are local and national problems, too 
2. Problems are complex 
3. Some progress is being made in finding solutions to these problems 
4. Solutions vary from place to place 
5. These problems are inter-related 
6. Individuals and groups can play a part in finding solutions and/or 

working out applications of suggested solutions. 
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CHARACTERISTICS OF WORLD-MINDED TEACHERS 
w·----..,..;...;.;...,o.,;.. 

Leonard s. Kenworthy 
Christian Science Monitor March 17, 19.51 

Reprinted in Education Digest and N.E.A. Journal 

32. 

If the 27,000,000 pupils in schools. across the United States this year 
are to be adequately prepared to live in the troubled, changing, global 
society of this second half of the 20th century, their teachers must be 
world-minded. But just what ia a world-minded teacher? 

First of all, he is an 11integrated 11 or well-balanced individual. 
From what is known about human relations, it is clear that it is the thwarted, 
frustrated, guilt-laden, anxious, 11panic-prone 11 people who project their 
unhappiness on others. They must maintain the status quo rather than accept 
the changes which are especially marked in this era. It follows that the 
integrated, "panic-proof," well-adjusted teacher can help pupils to under
stand themselves and the world in which they are living. 

Secondly, the world-minded teacher is an expert in huinan relations. 
Franklin D. Roosevelt said, "Today we are faced with the preeminentfact 
that, if civilization is to survive, we must cultivate the science of hu
man relations." The teacher who would help children and youth to cultivate 
this science, or art, must ~1self be an expert in it, for this skill is 
"caught" at least at much as it is 11taught." 

Third, the world-minded teacher is rooted in his own country and cu1tttre • 
........,_,.....~~'::--~~ . ~~~ 

The time may come when one's nationality is n::> more :i..mporc:;.nt to the world ... 
minded person than his citizenship in a stat2 is tc-dayo .. But, in the meantime, 
we are living in a world of nations, and one's cont.:':'ibutior. to the world 
can be made best through a fine sense of loyalty to that unit. Furthermore, 
the secure persons referred to above need roots; those roots in tqday's 
world must be:in the family, corrununity, and nation. 

Fourth, the world-minded teacher is appr-=ciative of other countries 
and cultures ,. Shunning narrow nationalismmiprO:rlncic:..l i Jm, 3j[:Ji'a"'"p-€:rson 
triestodevelop apprccia.tion of people in other parts oi' the ·l"rcrld. Realiz
ing that they may have differences, he seeks also to find the points the 
people of the world have in common, and to understand and bridge the dif• 
ferences, some of which can enrich the world, 

Fifth, the world~minded teacher is an i~~(d~p~~~~pa~~E ef££!~ 
to ach:i..eYe world comnun~. Information abc:1x::, the c :::.ane;i•1g ~ ccn ~emp r.;.: :;.: ·y 
worra-s~eme i"ii"noter7o\1gn., Teachers, as well as ot:ner act-..1 ts, !leed t o be 
informed participants in order to strengthen the world o:..~ganiz ~ttions that 
exist, such as the UN, and assist in other ways to create world community. 
In other words, the teacher, busy as he is, must act as a citizen as well. 

Sixth, the world-minded teacher is conversant with methods and materials 
for creating world--J-:•inded childr en and y·OU'-':s:--rs~t:· ·g-ui"'."'s~-aricic?'e:Ui:i'S'e~Ci~~~
his pupi!s, th'eww>LJ ... mirl'de-dteiD-;her nrl'stlmow how they learn. And he must 
know the fiJms and other audio-visual materials wh:!.:::h can be uaed, the 
persons from abroad or ~~th foreign experience who will contribute to the 
children's wider understa~ding, the reading materi als which will be useful, 
and the creative projects in which students can engage. 
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Seventh, the world-minded teacher is supported by a dynamic faith or 
Ehilosophy of life. Patience, persistence;=ana perspective are needed for 
anyone who would help to achieve a world community. It is a difficult job 
to be world-1ninded and not to become cynical, disillusioned, and discour
aged in the light of contemporar,y events. Only if a person has a dynamic 
faith or philosophy of life will he be able to persist in his efforts, come 
what may. 
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READING OURSELVES AROUND THE WORLD 
Book-a~month plan for teachers: 

Leonard s. Kenworthy 
Clearing House May, 19.52 

34. 

Thousands of teachers today realize their need for more background on 
the world in order to be competent instructors. But they are busy persons 
and cannot find time to take special courses or do a great deal of reading. 
Furthermore it is difficult to choose a few volumes among the scores that 
are being published. 

With these facts in mind the v~iter has decided to attempt the ver,y 
difficult task of selecting a small list of books which will help such 
teachers to catch up with the world in which they are living. Such a de• 
cision may be foolhardy, for no list can possibly meet the indiVidual needs 
of thousands of individuals. 

Nevertheless, this list is presented as a basic reading shelf on world 
affairs. It assumes that teachers need to read a couple of books on the 
world in general, something on recent research in attitude formation and 
change as related to world•mindedness, a little on the United Nations and 
the Technical Assistance and Point Four programs, and a few books on the less 
well known parts of the world, such as the Near and Ydddle East, the U.s.s.R., 
Asia, and Latin America. 

Each book in this list is authoritative and interesting. An attempt has 
been made to include books which are not too detailed and do not assume too 
much background on the part of the reader. 

The list includes twelve books, or one a month for a year. That should 
not be too heavy even for the busiest teacher. By reading all these volumes 
a teacher can read himself or herself almost around the· world. The list 
in its entirety is an introduction to the changing, chaotic world in which 
we live, with some progress reports on ways and means of moving toward the 
world community which far-sighted men and women everywhere hope eventually 
to create. 

There are gaps in this small shelf of books. The most obvious is that 
for Africa, but the author could not find any single book which presented 
this co~tinent simply and authoritatively. Southeast Asia is touched upon 
but not in detail. Europe is omitted on the assumption that it is better 
known. 

Recognizing the limitations of his selections, the writer nevertheless 
presents the follm"'ing volu."lles as recommended reading on world affairs to 
busy teachers: 

Civilizati on on Trial, by Arnold J. Toynbee. New York: Oxford University 
Press;-i'9'4f:i;-263 pp. 

In 13 essays this world-famous historian looks at the world today, com
paring the clash of civilizations now with former times, commenting upon 
the reasons for the decay of various past cultures, and drawing in faint 
pencil lines the outline of a possible all-embracing world society which 
could emerge. 



.. 

.. 

Mirror for Man, by Clyde Kluckhohn. New York: McGraw-Hill, 1949, 313 pp. 

In highly readable style this anthropologist looks at the factors which 
have helped to develop the varied cultures now in existence and shows how 
our current knowledge of human behavior could help us to understand one 
another. Teachers will be especially intrigued by his chapter, 11An An
thropologist Looks at the United States." 

Tensions Affecting International Understanding, by Otto Klineberg. New 
-York: social Science· Researcli-councii, 1950, 227 PP• 

This volume is a summary of research around the world into attitude forma
tion and change, and is the result of a year's work in the Unesco project 
on tensions. The author has combined in an exceptional way the findings 
of social psychologists and the style of a popular writer. The book is 
filled with provocative material for the classroom teacher trying to 
shape and reshape attitudes. 

The United Nations and Power Politics, by John McLaurin. New York: Harper 
and.Brothers~ 19Sl> 488'pp. -

A prominent educator with world-wide experience and several months as a 
member of the United Nations Secretariat views the programs, problems, pro
gress, and potentialities of this global organization. His conclusions 
are provocative and often highly critical. Some readers will not be able 

;~ .. ,to :. ntake" this volume; the mature reader will be stimulated by it. 

Partners: The United Nations and Youth, by Eleanor Roosevelt and Helen 
Ferris. s Garden city: . ])oubleday--;-1950, 208 PP• 

This is by far the best account :·.of the United Nations and its specialized 
agencies now available. Although it was originally i~tended for high• 
school students, it has become popular with many adults, The accomplish• 
ments of the U.N. and its agencies are stressed in stor.y form, with ex
cellent photographic illustrations. 

Bold New ProgramJ by Willard Espy. New York: Bantam Books, 1949, 278 PP• 

This is a tiny book :but it is packed with revealing facts and figures 
on many parts of the world. Emphasis is placed upon the underdeveloped 

, : nations of the world and ways in which poverty, disease, illiteracy, ig• 
norance, and prejudice could be attacked through the Technical Assist
ance Program of the U.N. and the Point Four program of the United States. 

Strange Lands and Friendly People, by William o. Douglas. New York: Harper 
and Brothers, 1951, 336 PP• 

A Justice of the Supreme Court reports on two summers spent in the Middle 
East in a book which reads like a novel. It is the story of the peasants• 
revolution based on a new spirit of nationalism and an intense desire to 
share in a better standard of liVing. The .final chapter, "In Summary," 
should be required reading for every American. 
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The United States anq the Near East, by E. A. Speiser. Cambridge: Harvard 
University Press, 1947, 263 PP• 

This book might well be read as a companion to the volume by Justice 
Douglas, for it stresses the geographical and historical background of the 
Middle East, the social and economic problems of that area, and the re
lationships between that turbulent part of the world and the United 
States. 

The United States and Russia, by Vera ~ticheles Dean. Cambridge: Harvard 
University Press, 194~ 336 PP• 

The well-known specialist of the Foreign Policy Association brings her 
wide knowledge of Russia and her keen analytical mind to bear on the 
U.s.s.R., its people, its political system, its economic system, its 
stake in world affairs, and its relationship to the u.s.A. The foreign 
editor of the Herald Tribune called it "an ideal one-volume recommenda• 
tion," and Max Lerner has recommended it as the "fairest, sanest, and most 
comprehensive survey" he has seen. 

Richer by Asia, by Edmund Taylor. New York: Houghton Mifflin, 1947, 432 PP• 

A war correspondent in India and other parts of the Far East records in 
semi-autobiographical style the effect of that part of the world upon him. 
This is a masterpiece of writing and a warm, human story of one man's 
debt to the Orient. To read it is an education in international under
standing. 

State of Asia, Lawrence K. Rossinger, editor. New York: Knoft, 1951, 522pp. 

Country by country some of the leading experts on Asia survey contemporary 
developments in Asia. The mainland, southeast Asia, and some of the Islands 
of the Pacific are treated briefly, authoritatively, comprehensively. 

Good Neighbors, by Hubert Herring, New Haven: Yale University Press, 1941, 
381 PP• 

Although many books have been written in recent years, none surpasses the 
sympathetic and comprehensive treatment of Latin America presented by Dr. 
Herring, a long-time authority on that important part of the world. His 
discussion of the characteristics of Latin Americans and the outstanding 
«nntributions of their culture to the world is unsurpassed. 

Any teacher who reads these twelve volumes should have an exciting 
journey around the world and should return to the classroom better able to 
cope with the many questions which should arise in any good class in this 
second half of the Twentieth Century. 



EDUCATION FOR WORLD·NuNDEDNESS 

Materials for Teachers and Pupils 
Eleme~ary Schools 

General Methods --Books 

Association for Supervision and Curriculum Development Organizing the · 
Elementary School for Living and Learning Washington NatiOnal~du
'Calion Ass"ocia-E'ion -1947 2ll PP• Chapter 5 "Citizens of the World" 

Kenworthy, Leonard s~ World Hori7.ons for Teachers New York Bureau of Pub
lications, TeachersCollege; Columbia University 1952 16o PP• 

Kohn, Clyde F. (Editor) Geographic Approaches tp Social Educatiol} Washing
ton National Counci.l for the Social Studies 1948 299 pp. Chapters 
18, 19, and 20 deal with the elementary school 

National Association of Elementary School Principals Learning Goodwill in 
the Elementary School Washington National Education Association 
l946~)6bpp.-~-

West, Edith liEP...~:i.;:~~ •. .!:E::....!eaching of World History Washington National 
CoUl:.cj_l for the Social Studies 1949 275 pp. Chapters 5, 6, and 18 
deal \vith the elementary school 

General Methods - Booklets 

Goetz, Delia 11World Understanding Begins with Children" Washington U.S. 
Office of Education 1949 30 pp. 15¢ 

"Neighboring in the Cause of World Peace" Washington Association for 
Childhood Education April, 1946 issue 

Free and Inexpensj_ve Materials 

11Free and Inexpensive Learning Materials" 
College for Teachers 1950 162 PP• 

Nashville, Tenn. 
50¢ 

George Peabody 

Kenworthy, Leonard s. "Free and Inexpensive Materials on World Affairs 
for Teachers" The Author Brooklyn College, Brooklyn 10, N.Y. 19.51 
edition $1 

Resource Units 

Resource Units may be found in The Grade Teacher, The Instructor, Elementary 
English, Social Education, and other elementary school professional jour
nals. 

Resource Units may be purchased from the F.A. Owen Publishing Company, 
Dansville, New York, and the World Book Encyclopedia Reference Library, 35 
East Wacker Drive, Chicago 1, III. The latter are very inexpensive. 

A note of warning might well be issued about the extensive use of such 
"canned" units, however. 



Lists of Children's Books on Other Lands 

Dratz, Eva M. "Aids to World Understanding: 
Minneapolis ])lli.nneapolis Public School. 

38. 

For Elementary School Children" 
19.50 47 pp·. .50¢ 

Beust, Nora 11Books to Help International Understanding" Washington u.s. 
Office of Education 1949 17 PP• Mimeographed Free 

Kenworthy, Leonard s. 
School Teachers" 

"Developing World-Minded Children: For Elementary 
Brooklyn College The Author 19.51 44 PP• 30¢ 

Sattley, Helen "Children's Books About Foreign Countries" Chicago National 
Council of Teachers of English 19.50 40 pp. Lists of books on 
Canada, Africa, Russia, and India, with annotations. 

§.!ries of Books for Boys and Girls 

Holiday House Lands and Peoples Se~ies 
Knopf Made in ••••• series 
Macmillan Around the World Series 
Charles E. Merrill Company World Geography Readers Short, accurate, inex

pensive 
Messner Adventures in series 
Row Peterson and Company The Good Neighbor series Beautifully illustrated. 

Limited to Latin America , 

Bulletins for Teachers and Pupils 

11Air Age Education News 11 Air Age Education Research 100 East 42nd St. 
N.Y.C. 17 Free to teachers. 

1~ocus 11 American Geographic Society Broadway end 1.56th St. N.Y.City 
Issued monthly $1 per year 

"Geographic School Bulletin" National Geographic Society Washington 6, D.c. 
Issued weekly 2.5¢ per year. 

"Guide to Parents and teachers" American Friends Service Committee 20 South 
12th Street, Philadelphia 7, Penna. Free with subscription to "News
letter for Boys and Girls" 

11Newsletter for Boys and Girls 11 American Friends Service Committee {address 
above) 

American Junior Red Cross News A~erican Red Cross 17th and D Streets, 
Washington, D.c. 

Organizations for Special Materials 

Foreign Policy Association 22 East 38th Street, New York City 16 
Institute of Pacific Relations 1 East .54th Street, New York City 22 
National Geographic Society 16th and M Streets, N.w. Washington, D.c. 
Pan American Union Washington 6, D.C. 
United States Office of Education Washington 2.5, D.C. 



EDUCATION FOR WORLD·MINDEDNESS 

Materials for Teachers and Pupil_! 
~econda£Y Schools 

General Methods -- Books 

39. 

Arndt, Christian o. and Everett, Samuel (Editors) Education for a World 
Societl New York Harpers 1951 273 pp. Elevem"Eh Year'boolC of the 
John Dewey· Society 

Committee on InternationaliRelations of the National Education Association, 
the Association for Supervision and Curriculmn Development, and the 
National Council for the Social Studies Education for International 
Understanding in American S_9hools: Sugge'S"tions and Recommendag_o~ 
Washington Nationallrcrucation Association 1948 241 PP• 

Kenworthy, Leonard s. World Horizons for Teachers New York Bureau of 
Publications Teachers College, Colwnbia University 1952 160 pp. 

Klineberg, Otto Tensions Affecting International Understanding: A Survey 
of Research New York Social Science Research Council 1950 22'( pp •. 

Much practical data on attitude formation and change. 

Kohn, Clyde F. 
Washington 

Mathews, Robert J. Language and Area Studies in the Armed Forces: Their 
L~t~~e Significanc~ Washington Ameirican Council on Education 1947 
PP• 

Robert, Holland D. Foreign languages and Cultures in American Education 
New York McGraw-Hill 1942 pp. 

West, Edith (Editor) Im roving the Teachin Washington 
National Council for ocial Studies 

General Methods-Booklets 

Cooke, w. Henry 11The Teaching of International and Intercultural Under
standing in the Public Schools of Californiall San Francisco The Inter
national Center 1946 82 pp. 

Kenworthy, Leonard s. 11Asia i n the Social Studies Curriculwn11 Brooklyn, N.Y. 
The Author 1951 44 pp. Includes a section on materials for secondary 
schools, listed by countries. 

UNESCO "'rowards World Understanding" Series of booklets New York 
Columbia University Press Especially valuable are the two booklets 
on "Teaching of Geography" and "Teaching of History". 
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Free and Inexpensive Materials 

Kenworthy, Leonard s. 11Free and Inexpensiv.e Materials on World Affairs" 
Brooklyn, N.Y. The Author 1951 112 PP• 

Series of Books for Secondary School Students 

Land and People Series Holiday House 
Made In ••• Series Knopf 
Portraits of Nations Series Lippincott 
World Neighbor Series Row, Peterson 

Anthologies for English Classes 

James, Thelma G., Northcutt, Walter R., and Shattuch, Marquis E. 
World Neighbors New York Harpers 1950 

Hoffman, David M. Let's Get Acquainted: Readings for Understanding the 
Democratic Peoples of the W~~ New York Harpers 194tJ 

' Stovall, Floyd, Hughes, Leo, and Braddy, Haldeen Reading Around the World 
New York Macmillan 1947 738 PP• 

Van Doren, Carl Anthology of World Prose New York Reynal 1935 
I . -

Yutang, Lin The Wisdom of China and Asia New·York Random House 1942 

Audio~Visual Materials 

Educational Film Guide New York H.W. Wilson Company 1951 edition 

Educational Filmstrip Guide New York H.W. Wilson Company 1950 edition 
~----------------~-----
"International Understanding: Catalogue of 16 mm. Films" Washington 

National Education Association 1950 

Organizations Interested in World Affairs 

American Association for the United Nations 45 East 65th Street, New York 
City 

American Friends Service Committee 20 South 12th Street, Philadelphia, Pa. 
Foreign Policy Association 22 East 38th Street, New York City 
Institute of Pacific Relations 1 East 54th Street, New York City 
National Education Association, Committee on International Relations, 

1201 16th Street, N.W., Washington 6, D.C. · 
Pan-American Union Washington, D.C. 
u.s. National· Commission for UNESCO State Department, Washington, D.c. 
u.s. Office of Education Washington 25, D.c. 
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WORLD ANTHEM 

Tune: Hymn to Joy 

Josephine D. Bacon Ludwig van Beethoven 

Brother, sing your country's anthem, 
Shout your land's und,ying fame; 
Light the wondrous tale of nations 
With your people's golden name. 
Tell your father's noble story, 
Raise on high your country's sign, 
Join, then, in the final glory-· 
Brother, lift your flag with minel 

Hail the sun of peace, new rising, 
Hold the war clouds closer furled. 
Blend our banners, 0 my brother, 
In the rainbow of the worldZ 
Red as blood and blue as heaven, 
Wise as age and proud as youth, 
Let our colors, wonder woven, 
In the great white light of Truthl 

Build the road of peace before us, 
Build it wide and deep and long; 
Speed the slow and check the eager, 
Help the weak and curb the strong. 
None shall push aside another, 
None shall let another fall; 
March beside me, 0 my brother, 
All for one and one for all. 



OTHER PUBUCATIONS ON WORLD AFFAIRS 

& Leonard S. Kenworthy; 

BOOKS (Available from t~e publishers) 

42. 

World Horizons for Teachers New York Bureau of Publications, Teachers 
ao!iege, Columbia University 1952 160 PP• ~~3.25 postpaid 

11The Schools of the World and Education for a World Society" in Education 
for a World Society (Edited by c.o. Arndt and Samuel Everett) New York 
Harpers 1951 273 PP• $3.50 

BOOKLETS (Available from the publishers) 

"Going to School in War-Devastated Countries" Washington American Council 
on Education 1947 24 pp. 15¢ For upper elementary and junior 
high. 

"Let's Visit Unesco House" Paris Unesco 1947 36 pp. (Out of print 
but available in some libraries) For junior and senior high schools. 

11Some Suggestions on Teaching about the United Nations and Its Specialized 
Agencies" (With Monica Luffman) Par:i,.s Unesco 1949 28 PP• 10¢ 
Available from the Columbia University Press, Broadway and 116th St., 
N.Y.C. 27. 

"The Teacher and the Post-War Child in War-Devastated Countries" Paris 
Unesco 1947 48 PP• 30¢ Based on a survey of educational problems 
in Greece. 

11World Citizens for a World Community" Philadelphia Friends Central Bureau 
(1515 Cherry St.) 1952 15¢ A series of programs for older high 
school and college students. 

BOOKLETS (Available from the author at Brooklyn College, Brooklyn 10, N.Y,) 

11.Asia in the Social Studies Curriculum" Brooklyn The Author 1951 44 pp. 
50¢ 15 page· article on aims and methods, with references for teachers 
and pupils in elementary and secondary schools. 

"Developing World-Minded Children: Resources for Elementary School Teachers" 
Brooklyn The Author 1951 36 PP• 30¢ 

"Free and Inexpensive Materials on World Affairs" Brooklyn The Author 
1951 112 PP• $1 1200 items for teachers and students are listed, 
with most of the items under 25¢ each. Some free materials listed. 

uspeaks Series of Biographical Booklets" Brooklyn The Author 5¢ each. 
8 page booklets, with a one page biography and seven pages of quota
tions, topically arranged, on Jane Addams, Pierre Oeresole, Emerson, 
Gandhi, Gibran, Goethe, Jefferson, James Weldon Johnson, Kagawa, Lin
coln, Nehru, Penn, Schweitzer, Tagore, Thoreau, Tolstoy, Whittier, 
and Woolman. 
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Some Facts about the Earth 

Size 
b -== 

Diameter Approximately 8,000 miles 
Circumference 11 2.5,000 miles 

Hemispheres 
--~--

Northern 
Southern 

3/4ths of the world's land; 
1/4 II II II II 

Land and Water Areas 

Land l/4th of earthts surface 

9/lOths of world's population 
1/lOth II II II 

.57,510,000 sq. miles 
Water 3/4ths 11 II II 139,440,284 II « 

Continents 

Asia 16,429,987 (Each in square miles) 
Africa 11,297,377 
N. America 9,363~500 
s. America 7,047,646 
Antarctica 5,362,626 
Europe 3,780,103 
Australia 2,974,581 
(Oceania) 328,000 

Oceans -
Pacific Ocean 67,700,000 (Each in square miles) 
Atlantic " 34,800,000 
Indian II 28,6oo,ooo 
Antarctic " 5,700,000 
Arctic II 5,300,000 

Seas 

Mediterranean 1,145,000 (Each in square miles) 
Caribbean 1,049,.500 
South China 895,hOO 
Bering 87$,000 
Gulf of Mexico 618,000 
Okhotsk 589,800 
East China 482,300 
Hudson Bay 475,800 
Sea of Japan 389,100 
Andaman 308,000 
North 222,100 
Red 169,100 
Caspian 168,000 
Baltic 163;~000 

Rivers 

Nile 4,160 (Each in miles) 
Missouri .. Mississippi 3,988 
Yangtze 3,100 
Congo 2, 718 
Amur 2,700 
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Rivers continued 

Hwang-Yellmv 
Lena 

2,700 
2,6L~.5 
2,600 
2,600 

(Each in miles) 

Mekong 
Niger 

Chief Deserts of the World 

Sahara 
Gobi 
Great Australian 
Kalahari 
Kari Kum 
Takla Makan 
Thar 
Atacama 
Colorado 

C-~ief Mountain Ranges 

Andes 
Himalayes 
Alps 
Rockies 
Caucasus 
Pamirs 
Kunlun 

North Africa 
Mongolia 
Australia 
South Africa 
Southwest Turkestan 
South Central Sinkiang 
Northwest India 
Northern Chile 
California 

Some of the Great Dams of the World 

The Ten Highest The Ten Largest 

1. Hoover Ariz-Nevada -1. Fort Peck Montana 
2._ Shasta California 2. Oake South Dakota 
3. Hungry Horse Montana 3. Garrlson North Dakota 
4. Grand Coulee Washingt-on 4. Fort Rafldall South Dakota 
.5. Ross Washingt,on .5 • Kingsley Nebraska 
6. Fontana North car9lina 6. Gatun Panama Canal ~ne 
7. Andersoo 7. Denison Oklahoma-Texas · 

Ranch Idaho B. Satdis Mississippi 
B. Char9on Fran,ce 9. San Angelo Texas 
9. Pine Flat California 10. Hansen California 
10. Detroit Oregon 

For very recent. . .figures re:(er to materials ~m the U.s.s.R. and India 

Questions·: 

l. What a~e some of the other ways in which men have changed the surface 
of the earth asid~ from dams? 

2. What are the world's most famous canals? What ones are under construe• 
tion or are recen~ly completed? 

3. Vvbat are some of the most famous tunnels of the world? 
4, What other information ·wo.uld be helpful to a beginning social studies 

teacher on the main features of the earth? 
5. How could these ~igures given above be made graphic to children? 



Population of the World 

Population in the Past, Present and F~tur~ 

1630 
1830 
1930 
1950 
2030 

400~000 
800~000 

2~000,000 
2,4oo,ooo 
4,5oo,ooo (estimate) 

Net increase per year 21~000,000 -
£resent Dis~~bution of World Population 

Eur ope exc . 
USSI\. ----) 
197; 

USSR 8% 
CANADA & U.S. 

7% 
Two-thirds of the world is non-white. 

Density of Population 

Netherlands 
England and Wales 
Belgium 

312 pGrsons ~er square 
291 II II II 

283 II II II 

Japan 225 II n " 
India 113 II II II 

Largest Countries of the World 
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1% 

6% 

kilometre 
II 

II 

II 

II 

By Population By area 

1. China 
2. India 
3. u.s.s.R. 
4. u.s{'A. 
5. Japan 
6. Pakistan 
7. Indonesia 
B. Germany 
9. Brazil 
10. United Kingdom 

-
464,000,000 
35'B,ooo,ooo 
193,000~000 
152,000,000 

83,000,000 
75, ooo,ooo 
?4,ooo,ooo 
69 ,ooo_.ooo 
52,000,000 
51,000,000 

1. u.s.s.R. 
2. Canada 
3. China 
1+• Brazil 
5 • U.S oAe 
6. Australia 
7. India 
8. Argentina 
9· Anglo-Egyptian 

Sudan 
10. Belgian Congo 

Sq. krn. 
22,271,000 
9,953,000 
9,736,000 
8,516,000 
7 ,8?.8,,000 
7,704,000 
3,162 ,000 
2,Boa,ooo 

2,5061000 
2,.344,000 
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Largest Cities of the World 

1. London~ England 
2. N.Y. City, U.S.A. 
3. Tok-yo, Japan 
4. Shanghai~ China 
5. Moscow~ U.S.S.R. 
6. Berlin, Germany 
7. Chicago, u.s.A. 
B. Leningrad~ U.S.S.R. 
9. Buenos Aires,Argentina 
10. Bombay~ India 

8,346,000 
7 ,891~957 
5,385,071 
4,630~385 
4~137,018 
3,729~300 
3,606~436 
3,191~304 
3,000~371 
2,840,011 

Thirtee~rincipal Languages of the World 

Chinese 
English 
Hindustani 
Russian 
Spanish 
German 

450,000 
250,000 

16o,ooo.ooo to 2oo,ooo,ooo 
15o,ooo,ooo to 2oo,ooo,ooo 
11o,ooo,ooo to 14o~ooo,ooo 

100,000,000 

Japanese 
French 
Malay 
Bengali 
Portuguese 
Italian 
Arabic 
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Bo,ooo,ooo 
ao,ooo,ooo 
6o,ooo,ooo 
6o,ooo,ooo 
55,ooo,ooo 
55,ooo,ooo 
50,000~000 

From Mario A. Pei N.Y. Times February 24, 1952 

Off~~al Languages of the __ United Nati.~~ 

Chinese, English, French, Russian, and Spanish 

Principal Religions of the World 

1. Christian 
Roman Catholic 
Eastern Orthodox 
Protestant 

2. Moslem 
3. Confucian 
4. Hindu 
5. Buddhist 
6. Primitive 
7. Taoist 
8. Shinto 
9. Jewish 
10. Zoroastrian 

Others or none 

Questions: 

741~985,482 
h21,340,90J,. 
127,629,986 
193,104,595 

315,699~103 
300,289,000 
255,715,506 
150,300,000 
121,150.000 
50,053,200 
25,ooo,ooo 
11,303,350 

124,890 

347,397,969 

Encyclopedia Britannica 

1. ~~~at other informati on should you have readily available on population? 
2. ~fuat countries of the world are grmving in population most rapidly? 
3. What cities of the world are growing most rapidly? 
4. \¥hat are the theories of men like Fairfield Osborn~ William Vogt~ and 

Kirtley Mather on the ability of the world to provide food for this 
growing population? 
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Food for the Wor l d 

Average of 3~00 calories or over_ p~r.person 

Canada, u.s.A., Denmark, Finland, Ireland, Iceland, Norway, Sweden, 
Switzerland, United Kingdom, Australia, New Zealand 

2800-2999 - ·-
Belgium, Luxemburg, Netherlands 

2600-2799 

Cuba, Argentina, Austria, France, Western Germany, Czechoslovakia, 
Poland, Turkey 

2400-2599 

Egypt, Union of South Africa, Uruguay, Cyprus 

Brazil, Chile, Columbia, Italy 

2000-2199 

Japan, Pakistan, Indo-China 

Under 2000 

India~ Burma, Ceylon 

Rice is the stable crop of one-half the world. 

~~~at people need to realize is that you don•t start with vast, expensive 
projects of modernization. If we could bring half the world from the era 
of the sickle to the era of the sycthe, we would have moved ahead one 
hundred years in one jump.tt Norris E. Dodd, Director, F.A.O. 

"During the next ten years the hand thresher may have more effect on 
India's rice production than any of her great irrigation projects." 

Willard Espy in Bold ~ew Program P• 86 

Britain increased her food production during World War II 
u.s.A. 35%. 

Questions: 

60%; the 

1. ~lliat is the Food and Agriculture Organization of the United Nations 
doing with its limited resot~ces to increase food production? 

2. What i s being done under the Point 4 Program of the U.S.A . ? 
3. How does the problem of food in the U.S.A. relate to this problem 

in the rest of the world? 
4. What other criteria besides the number of calories per day should 

figure in this world picture? 
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Health of the World 
48 

"Health is a state of complete physical , mental, and social well-being 
and not merely the absence of disease and i nfirmity." Constitution of 
the World Health Orga:l~ 7.<-'.tion 

• •• between 3 and 5 millbn people die each year from tuberculosis 
••• 20 to :t.00 rr.illion people have syphilis, and at least twice that many 
have gonor i'hea 
• • • in India, in 1944, 2 million people died of malaria 
••• in Asia, in 1947, more than 150 million people were attacked by 
filarj_assis, a disease which sucks the energy from people until they 
are listless and dull 
••• in Egypt more than 10 million people (or over half the population) 
are affected by trachoma, an eye disease which leads to blindness 
••• 3 out of every 4 people in the world go to bed hungry every day of 
their lives 

Life Expectancy at Birth 

Netherlands 
sweden 

India 

Boys 
'"5'9:4 
67.06 

27 plus 

Netherlands 
United Kingdom 
Australia 

India 

Priority List of Diseases on Which W.H.O. is Working: -
Malaria 
Tuberculosis 
Venereal Diseases and Yaws 
Cholera and Smallpox 
Typhus and the Plague 

Girls 
71 .. 5 
71.15 
70.63 

27 plus 

"In our shrunken world isolationism in the field of health is unthinkable. 
Disease and misery in any corner of the world are a potential threat to the 
rest of its population. As far as health is concerned, it is obviously 
and immediately clear that the world will be one or none." 

Brock Chisholm, Director, W.H.O. 

Questions: 

1. 1.1\That is the budget of the· W.H.o. per year? 
2. VVhat has it been able to accomplish vdth this money? 
3. What factors make health an international problem? 
4. What has happened to the life expectancy rate in the United States 

in the last few years? 
5. Why are the Netherlands, the United Kingdom, New Zealand and Australia 

so high in the list of countries for life expectancy? 
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u.s .A. 
Western Europe 
Latin America 
Africa 
Middle East 
South Asia 
Southeast Asia 

Average Annual Income Per Person 

1453 
473 
152 
118 

89 
55 
30 

Aid to Underdevel~e~Co~tries 

1. Technical Assistance Program of the United Nations 

2. Point Four Program of the United States 
11We must embark on a bold new program for making the 
benefits of our scientific advances and industrial 
progress available for the improvement and growth 
of undeveloped areas. 11 President Truman. 

3. Colombo Plan 

Questions: 
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1. What is being done under each of these programs to aid underdeveloped 
areas? 

2. ~fuat are some of the fears of nations receiving such aid? 
3. ~Jhat other programs are there in this general field? 

Some Regional and World Organizations 

1. The United Nations and Its Specialized Agencies 
2. The Organ:i.zation of American States 

Secretariat-Pan-American Union 
3. The British Commonwealth of Nations 
4. The Arab League 
5. The North Atlantic Treaty Organization 
6. The Council of Europe 
1. Benelux 

Questions: - -
1. What other efforts at inter-governmental cooperation besides the ones 

menti oned above? 
2. 1~at are the arguments pro and con for world government? What are 

some of the proposals for ways in which this might develop? 
3. ~~at are some of the arguments pro and con for the development of 

regional organizations? 

Major Ideologies in the World Today 

1. Fascism 
2. Capitalism and revised capitalism 
3. Social Democracy 
4. Communism and revised communism 
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Some Outstanding Contributors to World Culture* 

England 
Chauc"'9r', Shakespeare, Milton, Dickens, Wordsworth, Shelley, Keats, 
Newton, Darwin, Harvey, Huxley, J.J.Thomsen, Adam Smith, Elizabeth Fry, 
Gladstone 

France 
Vo!taire, Rousseau, Montaigne, Moliere, Balzac, Hugo, Bergson, Comte, 
Debussy, Ravel, Cezanne, Degas, Gaugin, Matisse, Pasteur 

Germany 
Bach, Beethoven, Brahms, Wagner, Leibnitz, Ehrlich, Humboldt, Koch, Ein
stein, Goethe, Schiller, Heine, Mann, Luther, Kant 

Italy 
ctaVfnci, Michelangello, Giotti, Raphael, Verdi, Rossini, Galilee, 
Columbus, Marconi, Volta, Dante, St. Francis, Mazzini, Don Bosco, Montessori 

u.s.s.R. 
Tolstoy, Dostoievsky, Turgenev, Gogol, Chekhov, Gorky, Pushkin, Moussorgsky, 
Tchaikovsky, Glinka, Rimski•Korsakov, Rachmaninoff 

India 
Buddha, Mahavira, Ramakrishna, Gandhi, Radhakrishnan, Kalidusa, Roy, 
Tagore, Khusrau, Jai Singh, Ramanujan, Bose, Ray, Nehru, Naidu 

Brazil 
Naouco, Dam Pedro II, Barbosa, de Assis, Alves, Santos-Dumant, Cruz, 
Gomez, Lobos, Lisboa, Niemeyer, Portinari 

u.s.A. 
Jel'ferson, Lincoln, Wilson, Roosevelt, Horace Mann, John Dewey, Emerson, 
Thoreau, Whitman, Twain, Franklin, Edison, Wright, Susan Anthony, Jane 
Addams 

Netherlands 
Erasmus, Grotius, Spinoza, Rembrandt, Hals, Van Gogh, Leeghwater, Lorenz, 
Berlage, Mengelberg 

Denmark 
Grundtvig, Kold, Jensen, Andersen, Dalgas, Bohr, Finsen, H.E. Oerstad, 
Kierkegaard, Thorvaldsen 

Questions: 

1. How ma~ of these persons can you identify? 
2. On what country were you strongest-weakest in you identifications? 
). What changes would you make in these lists? Why? 
4. 1fho would you include in similar lists for other ~untries? 

* 15 for the largest or oldest countries; 10 for the smaller nations. 
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Some Organizations Interested in World Affairs 

American Association for the United Nations, 45 E. 65th St., N.Y,C. 21 
American Friends Service Committee, 20 s. 12th St., Phila. 71 Pa. 
Asia Institute, 7 East 70th St., N.Y.C. 21 
Carnegie Endowment for International Peace, 405 W, 117th St., N.Y.C. 18 
Foreign Policy Association, 22 E. 38th St., N.Y.c. 21 
Information Center of the Americas, 22 E. 38th St,, N.Y.c. 16 
Institute of International Education, 2 W. 45th St., N.Y.C. 19 
Institute of Pacific Relations, 1 E. 54th St., N.Y.C. 19 
Middle East Institute, 1906 Florida Ave., Washington 9, D.c. 
National Conference of Christians and Jews, 381 4th Ave., N.Y.c. 16 
National Education Association, Committee on International Relations, 

1201 16th St., N.W., Washington, D.C. 
Pan American Union, Washington 6, D.C. 
United States Department of State, Washington, D.c. 
United States Office of Educati on, Washington.25, D.c. 
World Friendship Among Children, 214 E. 21st St. N.Y.C. 10 
World Student Service Fund, 20 W, 40th St., N.Y.C. 18 
World Study Tours, Columbia University, N.Y.C. 27 

Specialized Agencies of the United Nations 
tni'ormation Offices-· .. 

Food and AgriQulture Organization, United Nations, N.Y. 
International Bank for Reconstruction and Development, 1818 H. St., N.W. 

Washington 25, D,C, 
International Children's Emergency Fund (not a specialized agenc.y) 

United Nations, N.Y. 
International Civil Aviation Organization, International Aviation Building, 

Room 828, Montreal 31 Quebec, Canada 
International Labor Organization, United Nations, N.Y. 
International ~qonetary Fund, 1818 H. St., N.E., Washington, D.C. 
International Telecommunications Union, Palais, Wilson, Geneva, Switzerland 
International Trade Organization, Palais des Nations, Geneva, Switzerland 
United Nations Educational, Scientific, and Cultural Organization 

United Nations, N.Y. 
Universal Postal Union, Case Berne 14, Switzerland 
World Health Organization, United Nations, N.Y. 



-; 

Information Services and Embassies in the 
United States of Memt>ers o~the United Nations 
--------------------·--- ·~ 

Afghanistan Delegation 37-24 l47th St, Flushing, L.I., N.Y. 
Argentine Eniliassy 1815 Q St. Washington, D.C. 
Australian News and Information Bureau 636 Fifth Ave. N.Y.C. 20 
Bolivian Consulate General 10 Rockefeller Plaza N.Y.C. 20 
Brazilian Government Trade Bureau 551 Fifth Ave. N.Y.C. 17 
Burmese Fmbassy 2228 Massachusetts Ave. 1~ashington, D.c. 
Byelorussian S.S.R. (See U.S.S.R.) 
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Information Office, Canadian Consulate General Room 412 620 Fifth Ave. 
N.Y .c, 20 

Chilean Consulate 61 Broadway N.Y.C. 6 
Chinese News Service 30 Rockefeller Plaza N.Y.C. 20 
Columbian Embassy 1609 22nd St., N,Wo Washington, D,C, 
Consulate of Costa Rica 420 Lexington Ave. N.Y.C. 17 
Delegation of Cuba to the U.N. 405 East 42nd St. N,Y,C, 17 
Czechoslavakian Consulate General 6 East 67th St. N.Y,C, 21 
Danish Information Service 588 5th Ave. N.Y,c, 
Dominican Republic Information Center 6 West 51st St. N.Y.C, 20 
Ecuador Embassy 2125 Leroy Place, Washington, D.C, 
Egyptian Education Bureau 2200 Kalorama Road Washington, D.C. 
El Salvador Embassy 2400 Sixteenth St, N.W, Washington, D,C, 
Ethiopian Legation 2134 Kalorama Road, Washington, D.c. 
French Embassy Information Division 610 Fifth Avenue N.Y.c. 20 
Greek Government Office of Information 30 Rockefeller Plaza, N.Y.C. 2 
Guatemalan Consulate General 30 Rockefeller Plaza N.Y.C, 20 
Haitian Consulate General 30 Rockefeller Plaza N.Y.C. 20 
Embassy of Honduras 4715 16th St,, N.W. Viashington, D,C, 
Icelandic Consulate General 50 Broad St. N.Y.C. 4 
Government of India Inforlllation Bureau 2107 Mass. Ave., N.W. 

Washington, D.c. 
Iranian Information &treau 30 Rockefeller Plaza N.Y.C. 20 
Consulate General of Iraq 86 Riverside Drive N.Y.C. 24 
Israeli Consulate 11 East 70th St. N.Y.c. 21 
Lebanese Legation Suite 400A Wardman Park Hotel, V:ashington D.C. 
Consulate General of Liberia 25 Beaver St, N.Y.C, 4 
Luxembourg Commissioner of Information 441 Lexington Ave, N.Y.C. 17 
Mexican Consulate GenE:ral 70 Pine St, N.Y ,C, 5 
Netherlands Information Bureau 10 Rockefeller Plaza N.Y,C, 20 
New Zealand Legation 19 Observatory Circle VJashington 8, D.C. 
Nicaraguan Consulate General RKO Building 1270 6th Ave, N.Y.C, 20 
Norwegian Information Service 30 Rockefeller Plaza N.Y.C, 20 
Pakistan Embassy 2201 R St., N,W, Washington, D.C. 
Panamanian Embassy 2862 McGill Terrace Washington, D.c. 
Paraguayan Embassy 5500 Sixteenth St,, N.W. Washington, D,C, 
Peruvian Consulate 10 Rockefeller Plaza N.Y.G. 20 
Philippine Embassy 1617 Massachusetts Ave. Washington, D.c. 
Polish Research and Information Service 250 Yiest 57th St. N .Y .c, 19 
Saudi Arabian Legation 2800 C Woodland Drive Washington, D.C. 
American Swedish News Exchange 630 Fifth Ave, N.Y.C. 20 
Syrian Legation 2215 Wyoming Ave., N.W. Washington, D.C. 
Thailand Embassy 2490 Trace Place, N.W. Washington 8, D.C. 
Turkish Information Office 444 East 52nd St. N.Y.C. 22 
Union of s. Africa Gov•t Info, Service 500 Fifth Ave, N.Y.C. 18 
Embassy of the U.s.s.R. 1125 Sixteenth St., N.W. Washington, D.C. 
United Kingdom-British Inform. Service 30 Rockefeller Plaza ·N.Y.c. 
United States of America Dept. of State Washington 25, D.c. 
Uraguayan Information Bureau 630 Fifth .Ave, N.Y.C, 20 
Venezuelan Consulate General 19 Rector St,, N,Y,C. 6 
Yemen Representative c/o Syrian Consulate General 350 Fifth Ave., N.Y.C. 1 
Yugoslav Embassy 1520 Sixteenth St •• N.W •• Washin~ton. D.c. 


