



























































































































































































































































































































































Teacher Education 109

teacher education in the United States, Harold Taylor castigated the
entire school system, including teacher education institutions. In his
book on The World As Teacher, he has written:

In order to be truly educated, each must have a full sense
of the nature of modern man and of the world he lives in, and I
do not see how that sense can be achieved by the kind of edu-
cation now being provided by most of the schools, colleges,
universities, and educational systems of the world. They have
fallen behind the reality of world society and are presenting
conceptions of man and his world comparable to the pre-
Copernican system of ideas in the post-Copernican period.

Among other aspects of education on which Dr. Taylor has spoken
pointedly and eloquently, is the question of the caliber of students enter-
ing the teaching profession. He points out that:

Those students most actively concerned about foreign
policy questions, world issues, and social change are seldom
involved in teacher education programs, and conversely, those
who are preparing to become teachers are seldom interested
in world issues, social change, and international affairs,

One place to start a program for the improvement of the inter-
national dimensions of teacher education would be in an attempt to re-
cruit for the profession more of the alert, active, concerned, and com-
mitted individuals to whom Dr. Taylor alludes. This would include a
concerted effort to draw many more people with international experience
in such an organization as the Peace Corps, into teaching.

Given our present population of students in teacher education,
hopefully augmented by more persons with international experience and
concern, what type of program can we devise to provide them with back-
ground on the international community (past and present), help them
with the vision of a better world, and equip them with the skills to func-
tion effectively in the education of internationally-minded boys and
girls? Of course the programs will vary tremendously from college to
college and country to country. But the following are a few of the pos-
sible ingredients which might well go into such programs:

Internationally-Oriented Courses. Nomatter what type of institution
of higher learning they are attending, all prospective teachers need
several courses which are focused on the world. Several of these were
suggested in the previous section on the international dimension of edu-
cation in institutions of higher learning, They included an introductory
course in anthropology, one in world literature, at least two in area
studies, at least one in international problems andinternational organi-
zations, and some course or courses which provide an aesthetic approach
to the world—probably art or music. Prospective teachers also need
a good course in child and/or adolescent growth and development and
learning theory. In many places a basic course in urban anthropology
or sociology is a ‘‘must’’ today.
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If each of these courses could have an educational methods com-
ponent, it would be fine. Prospective teachers would then be studying
how to teach world literature in schools while they were learning about
world literature. They would be analyzinghow to teach about the United
Nations andother international organizations as they were studying inter-
national problems and international organizations. The same would be
true of other courses justmentioned. In some cases the same professor
would teach both aspects of the course. Elsewhere, two teachers might
work together on such a combined course.

Every student who is going to teach also needs to take a good, hard
look at himself. This is important for those who are going to work
closely with boys and girls. This can be done in conjunction with a
regular course in psychology or it can be carried on separately, in the
form of training in group dynamics or insome kind of sensitivity train-
ing. Such work should be carried on, however, by persons with profes-
sional competence rather than by amateurs.

Informal Activities in the Institution, It would be hoped that every
prospective teacher would have a wide variety of informal experiences
which relate to international affairs. Many of these have been mentioned
already. They include music festivals, film showings, and art exhibits,
as well as lectures and colloquia with persons from abroad and/or with
persons from the homeland who have special expertise on international
affairs, Hopefully there would be several students from abroad in the
institution with whom future teachers could become friends and exchange
ideas frankly, There wouldbe clubs witha special emphasis upon inter-
national relations, no matter what they were called. The libraryor
learning center would be central in the institution and a place where
prospective teachers would spend many hours, browsing.

There is tremendous value in enlisting the help of future teachers
in the planning of such informal activities in any institution of higher
learning., Through such experiences they can become more deeply in-
volved, broaden their backgrounds, and develop many new skills.

If there are such additional resources as student publications, a
radio station, or a television station, future teachers should be involved
as much as possible in these activities.

Realistic Experiences in Learning About Methods and Materials,
Throughout the period of preparation as future teachers, each student
should have many opportunities to analyze materials which pertain to
the international dimension of education in schools. This means there
must be a well-equipped curriculum center, with one part devoted ex-
clusively to the world. Students would be encouraged and even required
to keep annotated cards of the books, films, tapes, recordings, and other
materials for children and young people which they have examined and
analyzed.

In addition, they should have numerous opportunities to try out their
methods and materials in actual classroom learning situations. Such
firsthand contacts with children would begin in conjunction with their
first course in education and continue throughout their training period.
The first experiences might well be in person-to-person or face-to-face
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relationships with a boy or a girl, Soon they would move on to similar
experiences with small groups. Eventually they would assist regular
teachers. Finally, they would be in charge of their own group or class.
In this way they would have continuous contact with pupils or students
and their education work would have relevance. Theory would then be
wedded to practice. Dr. Taylor likens the separation of theory and
practice to the training of musicians without musical instruments. This
is a very apt point,

In some institutions for the education of teachers, there might well
be a special courseon methods and materials in the international dimen-
sion of education which would use the library and curriculum center
and the experiences of future teachers with boys and girls as their
learming laboratories. The main project of such a course would be the
preparation of a unit on some aspect of the world and the teaching of
that unit in a school,

Experiences Abroad. Increasingly institutions preparing future
teachers need to think in termsof experience abroad for many and even-
tually all or most of their students. If the world is to be their .com-
munity in the future, then it needs now to be their campus. Thousands
of students are able to live or at least travel abroad now during their
years of preparation as teachers. Every effortought to be made to make
this possible for hundreds of thousands of prospective teachers in the
future, with the caveats already suggested earlier in this volume,

This is a thinly etched program for the education of future teachers.
Much of it can be carried onnowin some teacher education institutions.
Some of it can be carried on in almost any institution which is prepar-
ing teachers. Parts of it can be utilized by all institutions. How would
you outline an ideal program for teachers who are preparing boys and
girls to live in the last part of the 20th and the first part of the 21st
century? What changes can you make now in the program in your insti-
tution? What changes would you like to make eventually? What are the
strategies you consider most effective for bringing about much needed
changes?

In-Service Programs

There are thousands, perhaps millions, of teachers who are now
teaching, who need to be reached. They, too, need to understand the
increasing importance of the international dimension of education and to
be assisted in translating theories about the international component of
teaching into practices in the day-to-day activities of their classes.

How can this be done effectively? There are many ways., They
depend in part on what needs to be accomplished. Is it the total revision
of the curriculum? Is it the revision of a single course or work at at a
given age or grade level? Or is it something less ambitious, such as
the upgrading of the background of a group of teachers in a given field
or help in the use of better methods or better materials of instruction?

What is done also depends upon the type of school system we are
considering. Is it a highly centralized system, with most of the plans
made in the national Ministry of Education? Or is it a decentralized
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system where each district or school determines for itself what needs
to be done?

Let us examine for a moment some of the ways in which in-service
teachers can be assisted.

Adapting the Curriculum,., In most parts of the world the national
Ministry of Education determines the curriculum for all the schools in
that nation, Changes are made from time to time in the curriculum and
in the courses of study prepared by this centralized group; but they often
take years. A recent example of such change is the experience of
Sweden. Quite radical changes have been made in recent years in their
entire school curriculum, but these changes took years of intensive
work by various commissions.

Is there anything that can be done and done effectively in less time
and requiring much less than a national involvement in curriculum
change?

One promising practice is to take the existing curriculum, course
of study, or syllabus and to examine it in order to see how the inter-
national component of education canbe strengthened or how new methods
and materials can be used to emphasize attitudes and skills more than
has been done in the past. Groups of teachers can meet on the basis of
the age level they instruct or the subjects they teach. Often educational
experts can be brought in to talk with them about possible changes in
the existing procedures or to help them with their own background in
subject matter. Sometimes the evaluation of new materials or even new
equipment can help teachers to see new possibilities in what they are
teaching for including more about the world. Sometimes demonstration
lessons can be conducted in order to show the possibilities in existing
classes. An even more potent approach is to administer a battery of
evaluation instruments in order to help teachers to see what they are
doing in the development of skills and in the formation, change, or re-
inforcement of attitudes., This isespecially helpful where teachers have
been concentrating solely or primarily on the acquisition of knowledge.

An example of efforts to adapt the existing curriculum is reported
in the Unesco Associated Schools Project bookleton International Under-
standing At School. It is the story of the experience of teachers in a
French lycée where the syllabus could not be changed and the timetable
or schedule could not be altered. Nevertheless that group analyzed the
program of each subjectfield to see how it could be oriented to contribute
to international understanding. In their efforts they were assisted by
representatives from the Service de la Recherche Pédagogique of the
Centre National de Documentation Pédagogique. Similar illustrations
could be found today in many schools in different parts of the world.

Helping Teachers To Broaden Their Backgrounds and Methods.
Many teachers are willing to include much more about the world in their
teaching, but they feel uneasy or uncomfortable because of their lack of
background in content and/or in methodology. There are many ways of
helping such teachers.

A school or a school system canarrange for a series of lectures by
an outside authority, preferably a prestige person, on a country, world
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problem, or subject field such as anthropology or international relations.
If possible these lectures should be supplemented by panels or discus-
sions about the application of this material to specific grades or sub-
jects being taught.

A series of films is another good way to help teachers to gain more
background. If they are films whichmightbe used in classes, an evalu-
ation of them and their possible use involves teachers in a way that mere
viewing of them cannot do.

Sometimes a group of teachers can form a reading circle and dis-
cuss a series of books they have-all read, trying to find applications of
what they have read for their day-to-day teaching. These can be general
background books, volumes on one of the behavioral sciences, or books
on education for international understanding.

An examination of new textbooks and/or new trade books can also
serve a useful purpose.

The preparation of annotated lists of films, filmstrips, tapes, re-
cordings, and books for students is another practical way of helping in-
service teachers to expand their own background and apply new knowl-
edge in their teaching,

Sometimes teachers need to be encouraged to join local and/or
national or international organizations so as to keep abreast of newer
thinking., These would include such groups as the World Confederation
of Organizations of the Teaching Profession and the World Education
Fellowship. Fortunately Educational Panorama, the official journal of
the WCOTP is published in Arabic, English, French, Japanese, and
Spanish and, therefore, is useful to large numbers of teachers in various
parts of the world. The readingof the Unesco Courier, already referred
to, will prove helpful to many teachers.

On a more ambitious level, teachers can be encouraged to attend
conferences in their region or in other parts of the nation. A few can
be assisted in attending international conferences on education, thus
meeting people from other parts of the world as well as gaining much
background on world affairs and teaching.

Teachers can also be urged to take courses during the school year
or in their vacation periods. Extension courses can sometimes even
be arranged in the local school or school district.

Wherever possible, teachers should be encouraged to travel in their
own nation and in other nations. In some instances teachers should be
encouraged and even assisted in finding teaching assignments abroad.
The need for teachers in many places, for example, in parts of Africa,
is acute,

Changing the Curriculum. In school systems where local groups
plan the curriculum and develop courses of study, every effort should
be made to encourage a rigorous examination of the entire curriculum
as it relates to the international dimension of education. If this is not
possible, teachers should be encouraged to work on plans for a given
age or grade level or for a given subject field,

Usually this is done best with the help of outside experts, with an
examination of existing plans in other schools and school systems, and
through a series of meetings and workshops on curriculum change,
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Where such changes can be made for an entire program, for example,
from grade one through the high school years in the United States, this
is highly desirable, Planning for such a comprehensive, cumulative,
coherent curriculum takes longer but is worth the effort, energy, and
time involved. In making such changes, as many persons as possible
should be involved, including administrative officials, teachers, librar-
ians, audio-visual personnel, and possibly parents and students.

These are merely some of the ways in which in-service education
can be carried on. No doubt you can think of other and possibly more
appropriate ways of assisting teachers to gain additional background
on the world and to translate that background into effective teaching
with their students,
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IX. Conclusion

You are one of the nearly four billion passengers now on spaceship
earth as it slowly makes its appointed rounds in space. Soon there will
be more of us aboard this tiny craft. In a short time there will be four
billion of us. Then five billion. Then six billion. And then—more?

We are going to have to learn to live together or perish together,
Our choices are limited; our alternatives few, It is international com-
munity—or international chaos. It is international society—or inter-
national suicide. Or possibly one more alternative—the precarious
position of competitive coexistence,

We are now on planet earth together, There is no doubt about that.
Isolation is a thing of the past. Enlightened nationalism and international-
ism are the twin waves of the future,

Far-reaching decisions are being made daily in every part of the
world about the future of man on this earth. Some of them relate to
defense and disarmament. Others to the poverty of the world’s peoples.
Still others to food and population control. In these decisions we all
have some share,

But in decisions about the question of education we have even more
to say. Are we going to continue to educate boys and girls and young
people for the world of the past or the world of the present and the
future? Are we going to upgrade our educational programs and institu-
tions and personnel—including ourselves? Are we going to press for
a greater emphasis upon the international dimension of education at all
levels of education—and everywhere? These are decisions which are
made day-to-day, too, in many parts of the world, They are decisions
in which you can play a large part. Only you can determine the part
you play.

But the job of discovering the world ourselves and of introducing
boys and girls to it is not just serious business. It is exciting. It is
fun. Our world is like a house with many rooms.

We need to know well the very special room in which we live—our
country. But we need more and more these days to explore the rest of
the house and to take our students with us on these trips, figuratively
if not literally., Why should we or they be confined to one room when
there are so many more rooms to investigate?

One of the many joys of teaching at any level and anywhere in the
world should be the joint journey we take to other parts of our planet
to meet other members of the family of man and to see how they work
and play, create and enjoy beauty, organize themselves economically
and politically, and worship. This can bean incredible lifetime journey
for each of us, with different groups of students as our companions on
various laps of our expedition.

We will meet, and possibly experience ourselves, sickness and
suffering, rebellions and revolutions, inequalities and injustices. But
we will also see and hopefully experience humankindness and friendship,
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efforts to improve the lot of mankind, and progress toward a better
world, in larger freedom, for all.

On this lifetime journey the writer wishes you well. May you con-
tribute in your way to the creation of a better international community
through improving the international dimension of education wherever
you are,
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