
SO.ME PERSISTENT PROBLEMS OF THE SOCIAL STUDIES: 
1903-1978-2003* 

By Leonard S. Kenworthy, Professor Emeritus, 
Booklyn College 

In surveying the broad field of the social studies over the 75 years in which 
the Middle States Council has existed, the two most significant eras, were 
those of the 1920s and 1930s, and the 1960s and 1970s. 

In both of those periods we were making agonizing reappraisals of our 
national society and in both of these eras there has been considerable ferment 
in the social studies. 

There are several other parallels in those periods, too. For example, in the 
1930s there was a keen interest in civic education. And in the· 1960s, and 
especially in the 1970s, there has been renewed concern aboyt that aspect of 
the social studies. In the 1930s we were deeply involved in the study of ethnic 
groups, although still using the "melting pot" approach. In the 1960s we 
returned to that theme, although we were fortunately thinking then in terms of 
pluralism. In the 1930s we were debating the recognition of the U.S.S.R. and 
our role in the world. In the 1960s and in the 1970s we have been moving 
closer to China and reappraising our relations with the U.S.S.R., as well as our 
relations with a world of new nations. 

This leads to the observation that giant swings in the pendulum are 
characteristic of our society. These periods of crisis are the most fruitful 
periods in the social studies field. And when they come, they need to be 
utilized fully, as they usually do not last long. This is not intended as a counsel 
of despair. I would encourage you to be innovative at all times but to realize 
that in curriculum reform, timing is tremendously important. 

In such a survey of the social studies field there seem to 111e to be at least 
twelve broad themes of persistent problems which need to be highlighted. 
These might be considered as twelve separate but parallel time lines. 

As I write on these themes, I beg the reader's indulgence if I use some 
archaic words or phrases. It is curious how our vocabulary changes from 
decade to decade. Sometimes we use new words for old ideas; often we use 
new words for modified or somewhat expanded ideas. For example, we used to 
talk about intellectual development; today we speak of cognitive learning. 
Similarly we used to refer to emotional development; today it is the affective 
domain. In former times we spoke and wrote about methods of teaching; today 
we speak and write about the strategies of learning. Small blocs of work were 
once called units; today, in slightly modified form, they are modules or 
minicourses. In the old days we were supposed to evaluate; now that process is 
called assessment or accountability. 

*This article is based on a talk by Professor Kenworthy at the banquet of the 
Middle States Council for the Social Studies in Wilmington, Delaware on 
April 14, 1978, celebrating the 75th anniversary of that organization. Dr. 
Kenworthy is a former president of the Middle States Council and an active 
member over a period of many years. 
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Here, then are the twelve themes or persistent problems I have selected 
for emphasis, stated in each instance in question form. 

1. What are the boundaries of our field or the nature of our subject-and its 
status? In 1900 most teachers were clear on what they were supposed to teach. 
For elementary school instructors it was primarily physical geography, with 
some history and civics included. For secondary school teachers it was largely 
history, with some civics added. 

In delineating the boundaries of our field, the impact of the 1899 report of 
the American Historical Association's Committee of Seven was powerful. It 
recommended four courses for senior high schools: ancient history, medieval 
and modern history, English history, and American history, in that order. Soon 
the College Entrance Examination Board adopted that program and built its 
tests around it, thus guaranteeing wide acceptance of that curriculum plan. 

But there were forward-looking individuals who were not satisfied with 
such a program. Among them was Thomas Jesse Jones of Hampton Institute, 
who inaugurated a course in the social studies, somewhere around 1904. 
Meanwhile James Harvey Robinson, the historian, was calling for "a new 
history" which utilized the "new allies" in the social sciences and therefore re
quired a broader approach to history than heretofore. 

Early in the 20th century William James was beginning to influence 
teaching, especially through the publication of his famous psychology 
book-Talks to Teachers. And John Dewey and Francis Parker were soon ad
vocating new and different types of learning and establishing experimental 
schools to carry out their ideas about the active participation of boys and girls 
in their own education and learning the ways of democracy through first-hand 
experience in schools. 

History, however, got another boost in a report of the American Historical 
Society in 1908 on "The Study of History in Elementary Schools," in which 
European history and U.S. colonial history were recommended for the seventh 
grade and U.S. history for the eighth. (Why this approach was suggested has 
always been beyond my comprehension.) 

Then, in 1916, a Committee on Social Studies of the Natjonal Education 
Association introduced the broader field of the social studies, emphasizing the 
needs of society over the needs of scholars. That 1916 report really fixed the 
social studies curriculum for at least the next 50 years. In fact, a large percen
tage of secondary schools are still operating, unfortunately, under this plan, 
which was as follows: 

Grade 8 U.S. History 
Grade 9 Civics 

Grade 10 European History (called World History 
Grade 11 U.S. History 
Grade 12 Problems of Democracy 

By that time the program of elementary schools was also set, unfortu
nately, in a pattern that persists to this day, known as the expanding horizons 
approach. It was as follows: 

Grade 1 Families in the U.S.A. 
Grade 2 Neighborhoods and Communities in the U.S.A. 

and 3 
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Grade 4 
Grade 5 
Grade 6 

and 7 

Regions of the U.S.A. 
U.S. History 
Old World Backgrounds, World Geography or Civics 

By the 1930s, as a result of the depression, the school had become the 
scapegoat for a sick society and many citizens were calling for a study of some 
of the faults in our nation, at least in the senior high school. Eventually the 
Problems of Democracy course in the senior year was strengthened, and 
enrollment in it soared, largely because more pupils remained in school. Thus 
the boundaries of our field were extended to include the study of contem
porary problems. And the history-centered-curriculum was not disturbed. 

In the next few years tremendous changes took place in the various social 
science disciplines. Geography shifted its emphasis from physical geography 
to human geography-and later to urban geography. Political science moved 
from highlighting the structure of government to emphasizing political 
behavior. And anthropology's center of gravity shifted from physical to 
cultural anthropology, and from the study of remote cultures to a focus on 
contemporary societies. 

Forward-looking educators were keenly aware of these new emphases and 
the contributions they could make to education. Hence such persons began to 
press for the inclusion of some of the content and methodology of these fields 
in social studies courses, even at the sacrifice of entrenched subjects. Conse
quently we had a power struggle in the 60s and 70s for the limited time 
devoted in schools to the social studies, with each discipline holding out for at 
least one grade in the high school. 

And what are some of the current trends in the social studies and its cur
rent status. From a nation-wide survey conducted recently by Professor Richard 
Gross of Stanford University, and from the writings of Professor C. Frederick 
Risinger of Indiana University, it seems that there has been a drop in required 
social studies programs and a decline in enrollment in social studies courses. 
Furthermore there seems to have been increasing neglect of social studies in 
elementary schools, especially in the primary grades. Generally there seems 
to be a trend away from expository history and toward the behavioral sciences. 
At the senior high school level a continuation of the policy of electives seems 
apparent and an increased emphasis is noticed in courses in civics and law. 
More interest is evidenced now in values and in ethnic studies, as well as a 
strong demand for the measurement of competencies. 

We are still engaged in the on-going debate as to the boundaries of our 
subject and we may be for years to come. Is it primarily history or chiefly the 
behavioral sciences? Or is it a combination of the two? Is it a multidisciplinary 
field or an interdisciplinary one? Or is it a single field, known as the social 
study (a term, incidentally, which John Dewey used in 1938 in an article in the 
magazine Progressive Education). 

Stated negatively we are now in a period of confusion. Stated positively 
we are in a period of freedom of choice among alternatives. 

2. Who should determine the curriculum in our field? In the early years of this 
century the answer to that question was clear. It was the history professors who 
made the important decisions on curriculum. Then, as we have already 
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pointed out, professional educators became the decision-makers, including 
the new group known as curriculum specialists. 

In the 1960s, however, a few college professor rediscovered the public 
schools and a few of them began to take an interest in the social studies cur
riculum. There were some gains from this movement, especially in developing 
what was called the structure of the disciplines and the pinpointing of the ma
jor concepts and generalizations of each of the social studies disciplines. 

But there were some shocking suggestions, too, such as the original pro
posal for what later became the highly innovative program on Man: A Course 
of Study. That original proposal called for the following curriculum: 

Grade 1 The Netsilik Eskimos of Pelley Bay, Canada 
Grade 2 The African Bushmen and the Australian Aborigines 
Grade 3 Three Primates and the Archeological Recapitulations 

of Emerging Humanity. 
Imagine that as an introduction to the people of the world for children of 

ages six, seven, and eight! 
Certainly the knowledge and insights of scholars is needed as we plan cur

ricula. But even more important is knowledge of human growth and develop
ment and the learning proc;:esses. In the future this writer hopes that teams of 
specialists can work together on plans for the social studies curriculum, 
kindergarten through at least grade 12, including classroom teachers, cur
riculum specialists, administrators, librarians, and audio-visual experts, with 
college scholars, parents, and students as advisers rather than decision 
makers. Such team work will take more time, but should result in better plans 
in our field in the future. 

3. What are the aims, goals, or purposes of social studies education in the 
U.S.A.? Around the turn of the century, teachers were fairly clear on their 
goals. They were to instruct (and the word is used here advisedly) students in 
geography (especially at the elementary school level) teach military and 
political history, examine the structure of government and the Constitution, 
and introduce students to our European heritage. All this was to be done in 
order to furnish students with important information, to instil in future citizens 
a sense of loyalty to the United States, and to make Americans out of the sons 
and daughters of immigrants. At the high school level, the intent was to pro
duce an intellectual elite and to produce scholars or little historians. 

By the 1920s a small but influential group of people were challenging 
these goals as sterile, shallow, and short-sighted. Many of those forward
looking individuals were members of the Progressive Education Association. 

The depression years of the early 1930s evoked even more harsh 
criticisms of education in general and the social studies in particular. These at
tacks were highlighted by the famous booklet of George Counts, Dare the 
Schools Build a New Social Order, in which he urged educators to take the lead 
in transforming or reconstructing society. Most educators recoiled at this sug
gestion and the Progressive Education Association was split between the ad
vocates of child-centered schools and the reconstructionists, an issue which 
helped to kill the P.E.A. eventually. 

By 1938 the Educational Policies Commission, the prestigious 
spokesman for the National Education Association, issued its report on "The 

13 



Purposes of Education in American Democracy," in which it listed four goals: 
(1) self-realization, (2) human relationships, (3) economic efficiency, and (4) 
civic responsibility. An advantage of this list was its brevity. But its list of ob
jectives was too brief and too broad. It is important to note that it was the 
teachers and professional educators who were suggesting changes. 

By the 1960s and 1970s it was college students and to some extent secon
dary school pupils who were pressing for reforms. Self-realization had become 
self-identity. Economic efficiency was challenged as a major aim. Human rela
tionships were then focused on minority groups. And in place of civic respon
sibility was the demand for societal changes. Relevance was the chief 
demand-"Tell it like it is." 

In the last few years much of the concern of students over social issues 
has disappeared, although there is still a residue. In the 60s and early 70s con
troversy and contemporary problems gained ground in social studies pro
grams, with some social studies leaders, such as Professors Oliver, Newman, 
and Shaver, contending that they should be the chief purpose of our field, at 
least in high schools. 

Many of us feel that controversy and current problems should receive 
high priority but that they are not the sole purpose of the social studies. 

Personally I see the social studies as primarily concerned with an 
understanding of people (ourselves and others), with all their similarities and 
all their differences; their values and institutions; and the ways in which they 
grapple with similar or identical problems here and abroad. Therefore I see 
psychology, social psychology, and philosophy as neglected aspects of the 
social studies. My own brief but broad statement of the goals of social studies 
teaching/learning is: 

To help individuals to discover and develop their abilities, 
comprehend themselves and other human beings better, to 
cope with life more effectively, to contribute to society in 
their own ways, and to help change society, enjoy it, and share 
in its benefits. 

As social studies teachers we cannot plan a new, more just, and peaceful 
society, but we can influence tremendously the planners of such national and 
world-wide societies. 

4. To what extent should we teach about other parts of the world, outside the 
United States? Up until the 1930s social studies educators had not discovered 
much of the world. Asia, Africa, and to some extent the Middle East, were left 
blank in the maps which all of us carry in our minds. 

Despite its importance, it was even dangerous to try to teach objectively 
about the Soviet Union in those days. Some states even mandated a study of 
communism in the '30s and '40s, but teachers were usually expected to con
duct such classes with a "hate the enemy" approach. 

We did re-discover Latin America in the 1930s and lodged the study of 
that region in the sixth or seventh grades, where it still remains as the area of 
concentration so far as other parts of the world are concerned. 

Occasionally, however, there were innovators. One was Elmira Lucke of 
the Horace Mann-Lincoln School, who developed a course in the 1930s at the 
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high school level on Asia, which was later described in a volume entitled 
Western Youth Meets Eastern Culture. 

In the 1950s, 1960s, and 1970s we have made significant gains in pro
moting studies of the people in many parts of our planet, even though we have 
often called them "non-western studies", an unconscious perpetuation of the 
division of the world into "us" and "them". But we have been especially remiss 
in introducing children to our fellow passengers on Spaceship Earth, clinging 
to the old expanding horizons approach, which postpones any study of the 
world outside the United States until the sixth grade when pupils study Latin 
America or tries to cover the more than 150 nations of the world in the 180 
days of the school year-thereby missing out on France and Switzerland or 
Japan and Indonesia if they are absent three or four days. 

No, we have not even come close to doing what a few nations have done 
in internationalizing their curriculum, Sweden being the best example of 
that process. 

5. What should be the place of United States history in the K-12 sequence of 
courses? For many years students have been subjected to three years of U.S. 
history, taught in approximately the same chronological fashion at grades 
five, eight, and eleven. Often they barely reach the Spanish-American War or 
the Teddy Roosevelt administration by the end of May at each of these grade 
levels, thereby missing the periods of most relevance to them. 

In the 1930s the teaching of our national history was enriched by the 
writings of Charles Beard and other economic historians. In more recent times 
considerable social history has been added. And in the last few years several 
new emphases have been added, such as the rise of cities, dissent and 
violence, the role of women, ethnicity, and law. 

Fortunately several new approaches have been suggested and tried out in a 
few schools successfully. But somehow they have not caught on and replaced 
the traditional chronological approach, administration by administration. 

One innovative suggestion is to concentrate in the first semester of the 
fifth grade on the contemporary scene in the U.S.A. and to touch only upon the 
highlights of six or seven carefully selected decades in the second semester of 
that year. After all, do fifth graders have to learn about every President, every 
tariff, and every immigration law in their introduction to our history? Could 
they be loyal Americans even though they have never heard of 'Chester A. 
Arthur or Rutherford B. Hayes? 

A second approach, usually tried at the eighth or eleventh grade levels, 
also stresses selectivity for in-depth studies, concentrating on the 20 or 25 big
gest decisions in our national history. Typical of such decisions would be Shall 
We Remain a Colony of England or Become Independent? United States or 
Divided States? And, Shall We Drop the Atomic Bomb? Such a method also 
accents the problems approach and is likely to make history more exciting 
and relevant. 

A third approach, at the 11th grade level, is to study our national history 
in a world setting, a method ably espoused by Stanley Seaberg in his Foreign 
Policy Association booklet on Teaching the Comparative Approach in American 
Studies, as well as by others. 

In my opinion, major surgery needs to be performed on most of our cur-
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rent offerings in United States history at each level where it is taught. 
6. How can we best utilize the limited time devoted in schools to the social 

studies? Obviously the demands are far greater now than in the past for the 
limited time available for the social studies. Therefore we need to keep 
examining ways in which that time can best be used. Here are four current 
suggestions: 

One way is to concentrate on the major concepts and generalizations of 
the various social sciences, selecting relevant content to illustrate these cen
tral ideas. 

A second way is to study fewer families, fewer communities, fewer nations 
and cultures, fewer periods of history, and fewer problems, and to carry on in
depth studies of those topics which have finally been selected for concentration. 

A third way is to give pupils some ·choice of courses, probably within 
categories. For example, each student might be required to study three or four 
cultural regions, but the areas would be selected by students from a list of 
eight or nine. 

A fourth way is to develop models or constructs which encourage 
students to learn how to study a family, community, nation, problem, or 
period of history. Dr. Senesh has developed several helpful models and I 
have developed ones on families, communities, and nations which have been 
widely reprinted. 

Of course more than one of these possibilities can be used by any teacher 
or department. 

7. How much time, effort, and money are we willing and! or able to put into 
research and experimentation? In the 1930s and early 1940s, the most signifi
cant experimentation and research was carried on in the Eight Year Study or 
The 30 School Experiment-an important but neglected chapter in education. 

In several of those 30 schools the social studies field was highlighted. 
Teachers of the social sciences worked closely with teachers in other subjects 
in what we would call today "team teaching." Excerpts from films on contem
porary problems were used for discussions and transcripts of the discussions 
were analyzed by outside experts. Considerable emphasis was placed on 
critical thinking and attitude formation and ingenious tests were devised by 
Ralph Tyler, Hilda Taba, and Eugene Randolph Smith-tests which have not 
been equalled since that time. These and other significant undertakings were 
financed by a sizeable grant from the Carnegie Corporation. 

Then, in the 1960s, large sums of money were invested by the federal 
government in a wide variety of social studies projects, known well by 
most of you. 

In both of these innovative periods, however, the mass of social studies 
teachers were either unaware of what was transpiring or were immune to 
changes. One of the saddest aspects of the social studies is that we do not 
know how to get beyond the 10% or so of teachers who are ready to accept 
change or to experiment in their own teaching. 

8. What methods or strategies of learning should we use? Creative teachers 
have long used a variety of methods to foster learning. But for the majority of 
teachers the textbook has been and still is the chief approach. 
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In the 1920s many elementary school teachers were influenced by the unit 
approach and the project method as developed by William Heard Kilpatrick, a 
methodology which is fortunately still with us. 

In the 1930s it seemed for a time as if films and movies would have a 
tremendous impact on social studies teaching. But this promising develop
ment never materialized. 

For a few years in the 30s and 40s there was considerable use of the com
munity as a laboratory for civic education. Numerous accounts of promising 
practices of this kind were recorded in such books as Paul Hana's Youth 
Serves the Community and the National Education Association's volume on 
Learning the Ways of Democracy. But that movement, so full of promise, lasted 
only a few years. 

Then came a flurry of excitement over the possibilities of learning via 
television. Perhaps you will recall the Hagerstown, Maryland experiment and 
the airborne programs of Purdue University over several states in the Midwest. 
But teaching by television has never achieved the success it deserves. 

Possibly the greatest success of the "new social studies" of the 1960s was 
the experimentation with a number of relatively new methods and of several 
new teaching machines. Perhaps I need only mention them as all or most of 
you have used them in your classes. Among them were role playing, simula
tions or games, the use of realia or manipulative materials, team teaching, in
dependent study, and overhead projectors. Probably the greatest gain of that 
period was the use of discovery, inquiry, or the problems approach to learning. 

Fortunately many of these methods are still being used by teachers. But, 
again, far too few have been affected by these and other innovations from 
that recent period. 

9. To what extent should social studies teachers work with the teachers of other 
subjects? For a very long time there was almost no cooperation between social 
studies instructors and teachers of other subjects. But in the 1940s and 1950s 
the core curriculum approach became popular in some parts of the United 
States, especially at the junior high school level. It persists in some places to
day, but it has been replaced in many schools by the idea of team teaching, a 
far more effective method as I see ·it. There are pitfalls in this arrangement, 
especially when one teacher dominates the team when there is little time for 
teachers to plan together, or when teachers have no say in the selection of 
their team-mates. Nevertheless, it still seems to me one of the most promising 
developments in social studies teaching. What a wonderful course can be 
organized in American Studies, for example, when social studies, literature, 
art, and music teachers plan and teach together. Or what an enormous enrich
ment to a cultural areas study takes place when competent teachers of art, 
music, literature, and the social studies plan and teach cooperatively. 

10. How adequate are our textbooks and other teaching mateials? For many 
years in this century textbooks were the sole resource for most teachers, and 
those books were usually woefully inadequate and encyclopedic, with many 
events lavishly whitewashed. 

In the 1930s a remarkable series of innovative texts appeared, under the 
editorship of Harold Rugg of Teachers College-Columbia. They were forward-
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looking, relevant, and vivid. But they were soon attacked as socialistic and 
within a few months dropped from almost all schools. 

Then, in the 40s and 50s came the vicious attacks on social studies text
books by such critics as Arthur Bestor, Merrill Root, and Colonel Rickover. 

But the 60s and 70s brought a marked improvement in texts and the 
appearance of a trememdous number of supplementary learning resources. In 
a ten-year period, 25 or so series of textbooks were issued, some of them K-6, 
some K-8 or 9, and some K-12. The writing was improved in most of them, the 
layout often striking, and the illustrations lavish. Many included primary 
sources and considerable inquiry learning. Unfortunately, however, there were 
too many of them at one time and they appeared when school boards were 
beginning to cut back on their budgets for materials. Also, many teachers 
preferred the books to which they had grown accustomed. 

About the same time hundreds or even thousands of paperback books 
came onto the market and many teachers have used them as a part of their 
teaching resources, particularly in the high schools. A few have even built 
courses around them. 

In addition, hundreds of sound filmstrips have been issued, many single 
concept films prepared, polar-projection maps issued, and many other types 
of learning materials published. 

Today our teaching resources in the social studies are wonderful when 
compared to those of former times. The big problem is to find funds to pur
chase them and to get teachers to use them. 

Probably in the future we will have more individualized programs for 
study at home and more computerization in libraries. But I sincerely hope that 
that does not deprive students of the important opportunities for sharing in 
group discussions and in group interactions-an essential part of social 
studies learnings. 

11. How should we evaluate or assess the learning of students in the social 
studies? This is a perennial problem and probably the most perplexing of all. In 
the early years of this century, most evaluation was limited to tests of factual 
knowledge. In secondary schools this was done largely through essay tests. 

Gradually a greater variety of tests were introduced, ranging from com
pletion and multiple-choice to picture analysis and map interpretation. As 
already noted, the Eight Year Study in the 1930s greatly stimulated the 
evaluation of attitudes and critical thinking. 

In the 1950s Benjamin Bloom and David Krathwohl tried to develop a tax
onomy for the cognitive domain and then for the affective domain. And 
today we are in the throes of attempting to state our objectives of teaching in 
behavioral terms and to test our outcomes accordingly. 

This seems to me commendable in many ways, but also impossible in 
some areas of the social studies. As Arthur Cooms pointed out recently in his 
provocative booklet for the Association for Supervision and Curriculum 
Development on Educational Accountability: Beyond Behavioral Objectives, 
"Educators will simply have to live with the fact that their most important ob
jectives may not lend themselves to that kind of specificity." 

Surely evaluation, assessment, or accountability remains today the 
Achilles heel of the social studies field. 
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12. How shall we educate social studies teachers? Although the last of 
my 12 persistent problems, this seems to me the most important as the 
teacher is still the central figure in instruction even though we are gradually 
coming to look upon teachers as guides, coaches, or catalysts rather than as 
the star performers. 

For those of you who become discouraged about the state of the social 
studies field, may I remind you that in the early years of this century most 
teachers had only two years of normal school education and that their in
service education consisted largely of a one-day or two-day county institute in 
the fall of the year. And their training as teachers usually consisted of a course 
in the history of education and one in the philosophy of education, with a few 
weeks of student teaching, if any. 

Yes, we have made a good many gains. Today teachers have had four 
years of college education, and in some states, five. The workshop method of 
in-service education, introduced in the 1930s, has been an outstanding and 
practical contribution to teacher education. Teachers now serve on textbook 
selection committees and on curriculum committees. Courses at nearby col
leges and in extension centers often increase the background of classroom 
teachers. Credit for in-service points is even granted sometimes for travel 
abroad. 

Two special problems, however, still plague us. One is the fact that social 
studies teachers are chosen so often from a list of persons who have had no 
background in the field, especially coaches. The other is that the education of 
so many social studies teachers is sterile and devoid of classroom experiences 
until the senior semester or year of student teaching. I think the day is coming 
when every course in education will have some laboratory experience with 
boys and girls attached to it, thus making their class work more meaningful 
and relevant. A few colleges are already doing that; more should be doing it in 
the foreseeable future. 

I look forward, also, to the day when we film future teachers so that they 
will see how they are teaching. And I look forward to the time when all or 
almost all future teachers, especially in the social studies field, will be required 
to have some experience abroad, preferably in another cultural area. 

Conclusions. As I reflect on the survey I have made of the social studies 
field in the last 75 years, two overriding problems weigh on my mind. One is 
how we prevent the enormous swings of the pendulum in the social studies. 
The other is how we extend the innovative ideas and methods beyond the 10% 
or so of innovative, creative teachers. 

I have no way of knowing what the future holds for social studies teaching, 
but I fervently hope that we can consolidate the gains of the last seventy-five 
years and move on to programs which are 

a. comprehensive, coherent, and cumulative, from kindergarten 
through grade 12 or even 14, 

b. utilize all the social sciences and draw upon other closely related 
subject fields, 

c. concentrate much more than in the past on the present and the 
future, 

d. emphasize learning to learn, 
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e. continue to utilize the local community as a laboratory of learning, 
help students to understand and even be critical of their own coun· 
try as they develop a loyalty to it, but expand their interest and 
loyalty to the entire human community, 

f. stress selectivity to encourage depth studies, 
g. use a variety of methods and resources, with top priority to inqurity, 

discovery, or the problems approach, 
h. discover more adequate means of evaluation or assessment, 
i. and develop competent and concerned social studies teachers who 

care deeply about improving the lot of all human beings on our tiny, 
fragile planet. 

In some ways this is a ghastly time to be alive, to be a parent, a citizen, 
and an administrator or teacher. But it is also a great time to be alive, to be a 
parent, a citizen, a teacher or an administrator. If any subject is relevant to life 
today and tomorrow, it is the social studies or the social science field. In your 
important work in this vast and exciting field, I wish you exceedingly well. 
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